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A TRIBUTE TO THE TEACHER 
The teacher is a prophet. 
He lays the foundations of tomorrow. 
The teacher is an artist. 
He works with precious clay of unfolding personality. 
The teacher is friend. 
His heart responds to the faith and devotion of his students. 
The teacher is a citizen. 
He is selected and licensed for the improvement of society. 
The teacher is a builder 
He works with the higher and finer values of citizenship. 
The teacher is a culture bearer 
He leads the way towards wortheir tastes, saner attitudes, 
more gracious manners, higher intelligence. 
The teacher is a planner 
He is always attempting the impossible & winning out. 
The teacher is a pioneer 
He is always attempting the impossible and winning out. 
Teacher is reformer 
He seeks to remove the handicaps that weaken and destroy life. 
The teacher is a believe. 
He has abiding faith in improvability of the race. 
(Joy Elmer Morgan) 
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CHAPTER-I 
INTRODUCTION 
Significance of the study 
Statement of the problem 
Definition of terms 
Procedure in outline 
Objectives of the study 
Hypotheses 
Delimitations 
True education is generally the work of skilful teacher who 
is the pivot upon which lies the responsibility of the entire 
education system. The importance and place of teacher is 
unquestionable. He is the human agency that absorbs, restores 
interprets, disseminates and transmits the culture and traditions 
of the past generation to the future society. He longs to work 
on the souls entrusted to his charge to develop them into a 
complete human being. He is the architect, who builds, 
rebuilds, shapes, reshapes the social, emotional, physical and 
spiritual world of the young ones. It is in the hands of the 
teacher of make the classroom a pleasant place for the pupils or 
a real hell. Teachers plant a seed of knowledge which sprouts, 
grows, blossoms and bears fruits in the later life of their 
students. The common saying that "if the sheperding is faithless 
the flock will be deciminated". The true teacher's soul is filled 
with joyous earnestness for this cause. Teachers act as 
locoparents as they take over the parent's responsibilities for at 
least twenty five or thirty hours a week. They use to teach 
modesty along with good character, humanity, morality and to 
have respect for others, and many other social and moral 
qualities in order to make their pupils ideal and perfect humans. 
Since teachers act as an effective agent of the society, so he is 
required to possess those taits that society desires in its young 
ones. A weak and ineffective teacher is like a curse for he 
makes the entire future society shaky and futile. It has been 
rightly said by Humayun Kabir "You cannot pour out of your 
vessel except that you have put into, if a teacher is poor and 
shallow from within him, he cannot quicken the mind of his 
pupils". A teacher being a key role player in the institution 
needs to posses a very dynamic personality, as pupils use to 
imitate their teachers. A child can forget many things of his 
childhood but he can hardly forget his teacher, as they have an 
everlasting image on the minds of their pupils. Therefore, 
teacher's personality is required to be consciously under control. 
The teacher affects eternity he can never tell where his 
influence stops so observed the historian philosopher. Henry 
Adams. 
There is no doubt that every school may possess excellent 
physical facilities, in the form of equipments, building, and text 
books and although curricula may be appropriately adopted to 
community requirements, but if the teachers are misfit or 
indifferent to their responsibilities, the whole programme 
become inefficient, ineffective and largely wasted. Researches 
have proved that effective teacher is more vigorous enthusiastic 
and happier, emotionally stable, more pleasant and sympathetic, 
enjoys relationship with pupils to manifest superior verbal 
intelligence. Teachers consists of hopes, high aims and ideals, 
and dedicate their lives entirely for their pupils. Teaching is a 
sacred duty of a teacher, he is bound to his disciple with an 
unbreakable bond of love, affection and understanding. He 
knows the future perspectives of the student's latent, 
potentialities and rear them accordingly. Effective teachers 
believe in moral practices, self concentration wisdom, 
emancipation of knowledge, insight, so that they may be able to 
help others to full perfection. Competent teacher is one who is 
a constant learner, goes for evernew learning opportunities and 
is able to use them successfully. He raises the pupils sight 
towards a good higher than his own, he embodies wisdom, 
excellence and strength among his pupils. Teachers are like 
gardeners who really plant in a child the seeds of latest 
knowledge which do come forth and bear fruits at the time of 
full maturity. 
The ordinary child upon entering school is apt to look upon 
his teacher as a superior being who knows all things. Teacher 
lights up every spark of initiative and imagination that remained 
extinguished among those whose mental and sometimes physical 
energy had been reduced to the lowest. The teacher stands 
before his class as a living pattern of a person who loves life 
and wishes all to love it too. When he gives best to his pupils, 
the best will come back to him. Longfellow expresses the same 
idea as "that which the fountain sends forth returns again to the 
fountain. And its waters returning back to their springs fill them 
full of refreshment. " Pupils enter the classroom as naked of 
intellect, dull of face, slow of comprehension, low of aspiration 
and the teacher not only touches them into a new life but leads 
and train them into it. Such an act is in need of flame in the 
mind, beauty of imagery, music in language, and dedication in 
heart. These are the things that call the best that is in a good 
teacher. Every teacher is a purveyor of value system and this 
system is carried over to the pupils, it depends whether students 
will develop accidentally or they will be provided appropriate 
learning atmosphere. Popular teachers are found to be high on 
social, religious, political, knowledge values and significantly 
low an economic and aesthetic values Kaul (1972). We today 
are experiencing a great crisis of values in our social and 
political life. It is all because something is lacking in our 
schools, among our teachers, as teacher is the potential leader 
in all phases of community life and hence (o^ initiator. Kothari 
commission (1964-66) laid emphasis on the development of 
values viz a scientific temper of mind, tolerance, respect for the 
culture of other nation, groups etc. in order to adopt democracy 
as a way of life. Further the commission (1966) says that a 
serious effect in the curriculum is the absence of provision of 
education in social, moral and spiritual values. Teachers should 
possess an amazing combination of different values, as they 
develop moral, social & aesthetic values through demonstration. 
It is must to have reached an honestly thought and decision -
no matter what it costs in blood, toil, tears and sweat. Effective 
teachers are democratic in spirit and action and same they try 
to instill in their pupils. Some teachers naturally hold values, 
that are highly cherished by word and deed and these values 
form a basic component of their personality since teacher is the 
best servant of humanity, thus the responsibility rests with them 
to bring the forms of goodness, and beauty into sharper focus, 
as they are supposed to be moralists, interpreting the deeper 
values of prophecy in terms of social and moral behaviour, 
upholding personal virtues of charity and fair deeling, 
disapproving corruption. 
It has been seen that only few teachers have a definite 
resolution to dedicate their lives to the cause of education, and 
a very large percentage of those who enter the teaching 
profession are drawn to it by mercenary motives. For all such 
people teaching is not a profitable job. Teaching profession in 
the field of special education demands ability and courage to 
withstand pressures, because of the emotionally toned and 
tension producing activities that teachers encounter daily. 
Teachers teaching in special schools share greater responsibility 
and they are liable to be more caring towards their pupils and 
dedicated to their profession, because a kind of extra effort they 
have to make, and the entire responsibility of the disabled 
children at school lies with their teachers. The future of 
hundreds and thousands of special children will be greatly 
influenced by their teachers. Teaching in special schools is 
definitely a real challenge because it requires an understanding 
of children as well as knowledge of their all kinds of needs, 
and the methods for meeting these needs. Teaching the disabled 
children means not only providing education to them but to 
understand their emotions and their conditions that can affect 
adjustment and learning. Those who are charged with the 
responsibility of working with the disabled are required to show 
an attitude of warmth, acceptance of all kinds of attitude of the 
disabled and show permissions and reliance upon the capacity 
of the individual to work out a healthy environment of 
schooling. New approaches, which demand a new set of 
techniques often create a sense of insecurity among teachers. 
Another problem is of the school setting in which the teacher 
finds himself. 
A successful special teacher is bound to be fully dedicated 
to his work. The essential element of the competent teacher 
teaching in the special schools is the ever-smiling welcome to 
receive his pupils, to crown their hopes with his sweet 
confidence and care, finally assigning them the place of their 
childish ambitions. Special Teacher is the man who is noble, 
scholarly, humane and gentle in the best sense of the world and 
pupils may become their loving disciples and the most devoted 
friends. He is always ready to translate his programs from the 
paper and pencil stage to the operational stage. Such an 
opportunity is greatly increased if there is understanding on the 
part of his collegues, fellow teachers, administrators and other 
superiors, boards of education, parents and the members of the 
community. The teachers of the disabled child has the 
responsibility which has greater demand on their part as 
compared to the teachers of non-disabled children. They not 
only know in detail about their students and their abilities and 
disabilities. They are also supposed to act both as a teacher-
councellor and a therapist. This sympathy becomes a necessity 
as a sympathetic teacher can handle any situation with great 
ease. He must be aware of the difficulties under which the 
special need children live. Having only an emotional desire to 
do good and help the unfortunate and hiilpless section of the 
society is not enough. He must be aware of interpersonal 
relations to grant a sufficient amount of free expression to give 
the disabled child full security. The teacher understand how the 
child makes use of his disability and provide for integrative 
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experiences with the child's peer groups. But at the same time 
he also takes care to avoid that kind of an atmosphere which 
fosters too much dependence.This will help the disabled to lead 
a free, independent and successful life in future. Thus the role 
of the teacher of special need children in over coming their 
disabilities is matchless. They help to expand the child's range 
of interests, experiences and knowledge, so that they may be 
intellecctually and physically raised to the cultural level of the 
more fortunate. This often becomes pain staking and difficult 
task, filled with anxcious moments and frustration but later it is 
a most rewarding one. 
The teacher's work in special schools is veiwed in the light 
of his function as a trainer, one whose duty is to form as well 
as to inform, to call into heatlhy activity, all the powers of the 
child, like to quicken his senses, strengthen his will, ennoble 
his emotions, form his habits, enrich his imagination, sharpen 
his intellect, develop his logical memory and shape their 
character as these habits are required to be cultivated early in 
life for as the twing is bent so the tree is inclined. Since the 
teachers act as specialized agents in this entire network thus the 
mentalities and sensibilities of the specially dependent children 
were built on emotional bonds, shared loyalities, religous 
commitments, ethnic styles and expressive forms which their 
teachers embed in their pupils. For all this it becomes necessary 
that teachers should have the right conception of their work as 
a teacher. To ensure success in the job and also in life, their 
motives must be right, their ideals must be high their standards 
must be correct and finally their spirits must be worthy. 
A country cannot progress and prosper unless all the 
segments of the society are taken care in a desired and planned 
way. Special need children are required to have greater attention 
on their part in terms of education and rehabilitation. To many 
persons special education means only the provision of special 
classes. But there is a need of great understanding, care and 
training to handle the exceptional child. Education acts as a 
boon for the disabled. It plays a desicive role in piVenting 
disabilities, caring for those suffering from them and helping 
them to return to an independent and active life. It not only 
helps to solve the present problems of the disabled but also in 
the longer term. Through proper education disabled is enabled 
to make the fullest use of their physical, mental, vocational, 
economic and social usefulness of which they are capable. 
Schools for the handicapped did not appear until the second 
half of the eighteenth century. Special need children were 
lagging behind from their counterparts because for educationing 
these children, advancements in science, medicine and mental 
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measuements were not considered necessary. For about fifty 
years genius of Louis Braille was ignored in England. Similarly 
certain other discoveries were ignored and forgotten. There are 
wide divergencies in the patterns and in the quality of 
educational experiences and expectations to which the 
handicapped are exposed in many countries. 
Researches conducted in the field of special education have 
revealed that there are immense possibilities for modernisation, 
modification of the existing teachniques and amelioration of 
different types of disabled. But the fact is that not sufficient 
research work has been conducted in this field. Adjustment of 
blind and the deaf students in Karnataka was studied by 
William (1981) . While Bruce (1983) surveyed the training of 
gifted children as well as new teacher training strategies. The 
researcher discussed the important qualities, required of techears 
of gifted children. In a similar study special education teacher's 
diet and academic therapy were studied by Bradfield, Robert 
and Jones (1984). A focus on individual growth leads to 
consideration of how staff development may be used as a 
vehicle for special learning by teachers was studied by Glenn 
(1989) Tedder and Lamb (1989) in a study investigated the 
education of deaf blind youth in relation to teacher's 
characteritics, and programm issues. In one more study of 
11 
similar kind Mel (1990) developed a teacher education resource 
pack for the teachers of special need children. In the same year. 
Billingsly and Bonnie (1990) investigated into the predicators 
of commitment, job-satisfaction and intent to stay in teaching. A 
comparison was made among general and special educators. The 
effects of beginning learning disabilities teachers were studied 
by Kenney and Daniel (1992). Padeleadu and Lampropoulou 
(1997) investigated the attitudes of special and regular 
education teachers towards school integration. A survey was 
conducted by Male (1999) regarding special school inspection 
and its effects on teacher's stress health, work load and job-
related feelings. Whereas Allodi (2000) surveyed into the 
concept in children receiving special support at school. Thirty 
five disabled people with a variety of sensory and mental 
impairments were surveyed by Kilchin (2000) regarding their 
openions towards research. The review of the previous 
researches related to integrated education revealed that only few 
researches have been conducted in this regard. 
An attempt was made by Cowasji (1985) to study 
effectiveness of the orientation programme for teachers working 
in integrated educational settings in Rajasthan. Another study by 
Tanzaman (1992) focussed the quality of content of the training 
as desired by the regular and special teachers which could 
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improve classroom interaction with disabled students. Attitude 
of general education teachers and special education teachers 
were compared by Alan (1993). In the same year duration. 
LuUa (1993) found in one study that regular techers with more 
special educational credits were more positive about 
mainstreaming than the regular teachers. Quarrie (1993) 
conducted a study regarding the perceptions of special education 
teachers towards integrated educational settings for severely 
handicapped children. Goesling (1994) investigated the self-
reported experiences of integration facilitators working in 
general education classrooms. Whereas Kahle (1994) has 
indicated a significant difference in the perceptions of teachers 
towards the integration of mildly and severely disabled students. 
While Kelley (1994) studied the attitude of regular and special 
educators towards the integration of mildly and severely 
disabled students into general education classes. Olson (1994) 
indicates that special educator and general teachers are more 
compatiable in collaborative relationship as their years of 
experience in teaching. Stuber (1994) suggested that educator's 
attitude can significantly influence the school experience of 
children with disabilities. Tungaraza (1994) conducted a similar 
study regarding attitude of teachers towards integration. Down 
(1995) found that teachers are willing to serve students with 
disabilities and they believed students. Domanski (1996) 
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concluded that a disability specific, prepartory cause can be 
pivotal in improving the attitude of pre-service teachers about 
serving the disabled students. 
A few researches have been conducted so far in the 
knowledge of the investigator regarding visually impaired 
Advani (1965) investigated into the educational and 
psychological problems of the blind children in the age group of 
seven to twenty one years. Bhalerao (1975) conducted a study 
on educated blind in major urban centres of M.P. Whereas 
Pandy (1985) surveyed affectional deprevation, ego strength and 
adjustment pattern among forty visually disabled children and 
their rehabilitation. In a similar study Banerjee (1988) 
investigated into the adjustment of blind students in secondary 
schools. Lognadha and Rajguru (1994) conducted a study to 
find out significant differences if any, between totally blind and 
low vision in India. Sharma (1998) had undergone a study of 
visually disabled and sighted students in relation to their 
frustration and study involvement. Shareef (1997) studied job-
satisfaction of teachers teaching the visually disabled in relation 
to their adjustment. 
Research and knowledge can substantially contribute to the 
training of teachers for speical education and also to those who 
need speical help in order to adjust to living. In the absence of 
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appropriate knowledge, training, techniques and help, they 
remain confined to their own world and below the level of their 
potential. Although every child needs help in order to adjust in 
life but some are so much deprived of the usual requirements 
for normal learning that their needs for special education is 
supposed to be immediately seen. A true special education 
stands out as one of the essential keys in many serious actions 
for the disabled. Modern society has become quite sensitive to 
the needs of special need children. There is a significant 
increase in the concern about the interest in children who 
differ noticeably from the average. The present society is such 
where each and every individual is expected to contribute little 
or more for one's surrival according to ones capabilities. If in 
such a society a person because of his/her disablity is 
contributing nothing then he/she becomes a liability. Many 
efforts have been made for the welfare and rehabilitation of the 
special need children. Their problems, potentials and need were 
indentified and accordingly special schools were opened to meet 
their needs. Several provisions are also being made in the 
educational system for the disabled. These provisions are varied 
in nature and may vary more in future due to technical and 
educational advancements. Acjlording to the UNESCO's report 
(ED/SPEED/2) there are differences in the patterns of care for the 
handicapped from country to country and even from region to 
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region within the same country. In the past decade important 
international conferences on various aspects of handicap have 
voiced more clearly the demand for research information, for 
collaborative projects and for international exchange. Researches 
in Sweden showed that practical experiments with alternative 
models are being carried on current development of special 
instruction reflects the impact of such research with a reduction 
in the number of special classes, an increase in the number of 
pupils taking special lessons from special teachers in ordinary 
classes, and a tendency to replace special schools by special 
classes. Recent researches on what the handicapped can do 
rather than what they cannot do has led to new insights and to 
a greater exercise of ingenuity on the part of teachers. The 
report from Russia is a systematic presentation of all that 
happens in special education through out their country. The 
system of state superivision facilitates the introduction of a 
uniform structure and organiszation of special shools with 
similar curricula and programmes for each types of handicap. It 
ensures that textbooks, visual aids and manuals for teachers are 
available for every school and that for each type of handicap 
research is co-ordinated and implemented without delay. The 
rapid application of scientific knowledge is further enhanced by 
the Scientific Research Institute of Defectology at the Russian. 
Academy of Pedagogical sciences where continuous work is 
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carried out on the education and vocational training of the 
blind, the deaf, the mentally retarded the educationally 
disadvantaged and the speech-impaired. Researches are 
conducted into early development and the establishment of pre-
school facilities for children with defects of hearing vision or 
speech for mentally retarded children. Improved teaching 
methods based on research in cognitive activity, more refined 
technical equipment and programmed instruction. In U.S.A. 
researches of immediate relevance are conducted by individuals 
or bodies whose primary concern is special education eg. 
academic departments of special education, doctoral 
dissertations in special education, research sponsored or 
conducted by state & local departments of education, research 
of immediate relevance which aims to improve the conditions 
underlying educability research with a more remote degree of 
relevance which though not necessarily service oriented or of 
immediate utility to the education of the handicapped was based 
on theoretical concern with such conditions of cognition as 
cerebral function, perception learning memory, motivation and 
socialization. In India only few researches have been conducted 
in relation to various disabilities. According to the IV"" survey 
of researches in education in India (NCERT) the distribution of 
research works conducted in different fields of disability is 
given below. 
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Yearwise and Disability distribution of Researches in India 
Year 
1965 
1968 
1969 
1970 
1973 
1974 
1975 
1977 
1978 
1979 
1981 
1982 
1983 
1984 
1985 
1986 
1987 
Total 
Visually 
Impaired 
1 
1 
2 
2 
2 
1 
1 
10 
Hearing 
Impaired 
1 
1 
1 
1 
1 
1 
1 
7 
Orthopadic 
Handicapped 
2 
1 
4 
1 
2 
1 
11 
Mentally 
Retarded 
1 
1 
2 
1 
5 
2 
1 
3 
1 
17 
Learning 
Disability 
1 
1 
1 
1 
1 
S 
Gifted 
1 
2 
3 
1 
1 
1 
2 
1 
12 
Misc 
1 
1 
2 
4 
Total 
1 
4 
3 
1 
5 
5 
3 
1 
5 
3 
7 
3 
3 
4 
9 
6 
3 
66 
The table depicts that in a time period of around two 
decades only 66 researches have been conducted in the fuield of 
special education. Maximum number of researches (09) were 
done in the year 1985 and the maximum researches were 
conducted on mentally retarded. Thus it can be said that the 
number of research works undertaken in the period of two 
decades is quite oscillating. It has no set pattern as such, this 
reveals that how neglected the area of special education has 
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been in the past years in India. Trends in the distribution also 
shows that no effort has been made to increase their number 
with the passage of time. As a result little work has been done 
on issues related to special need children as well as special 
teachers. 
Like all other disabled persons the blind have also been 
rejected and treated with pity. The main aim of researches 
coducted on visually disabled, helps to reduce the vision related 
handicaps as much as possible and to make them independent. 
Many countires are undergoing researches on visually disabled. 
In Russia statistics on visually disabled enrolled in special 
schools are being collected everyfive years, which helps to 
classify the pupils according to the state of their vision. The 
results of investigations have shown that 8-12 percent of all 
pupils in schools for blind suffer from absolute blindness 
Research into the problem of compensation, and strict attention 
to the dynamic changes taking place in the enrolment of the 
schools for children, with defective vision as well as to the 
children's specific development, allowed the elaboration of ways 
and forms of differential instruction and curricula and 
programmes of schools for blind. In United states of America 
the National Educational Association's (NEA) Council of 
Exceptional Children (CEC) review of researches on visual 
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in^arimbnt draw attention to the need for more educationally 
oriented research in this field. Most of the more sophisticated 
investigations had apparentlly been psychological and 
sociological in nature. While most projects were under taken by 
single, isolated investigators and there appeared to be little 
systematic sustained institutionalized support for investigations 
in the area. The major sources of research information 
throughout the decade, continued to be the American Printing 
House for the Blind, The American Foundation for the Blind 
and Massachussetts Institute of Technology (MIT). Braille 
research occupied a considerable number of investigators. 
Programmed instruction in Braille became available due to these 
researches. 
In India until independence, there was not much scope for 
the rehabilitation of blind they suffered from the same 
difficulties as in many other countries. The Indian Constituion 
proclaims the country to be a welfare state, and concern for the 
deprived has been one of the main goal of the country's 
development strategy. Many educational institutions for the blind 
were set up throughout the country, not only by the government 
but by a large number of voluntary organizations. By the year 
1981, there were at least nine million legally blind people with 
many more suffering from severe visual handicaps. According to 
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the sources it has been found that as compared to an earlier 
estimate of the Government of India made in 1944 for India, 
Pakistan and Bangladesh taken togather, the 1981 figure was 
four and a half times more, and the latest trend shows that the 
number of disabled population is numbering around 100 million 
and is expected to increase substantially by 2020. Same can be 
expected for the blind population which indicates that rate of 
increase in the blind people is faster than the population in 
general. 
Estimating the number of blind people in India suffers from 
number of limitations and the error is always biased 
downwards. No country can easily bear such a heavy load of 
disability as it affects the quality of human being and the 
production of the nation. Sources say that services, for 
prevention, early detection intervention, and rehabilitation in 
India even after more than fifty two years of independence are 
minimal. Hardly any planned efforts were made for trained 
manpower. Lack of trained manpower, funds, adequate training 
facilities techniques and research for the visually handicapped 
have been the major constraints in the expansion of services for 
them in the country. Below is the table showing the distribution 
of studies on education of visually disabled. 
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Distribution of studies on Education of visually Impaired 
Period Ph.D. Instituional Survey Teacher Test & Inter Others 
Material vention 
Development 
1965-69 
1970-74 
1975-79 
1980-84 
1985 
Total 
1 
1 
2 
4 
1 
1 
2 
2 
6 
2 
1 
2 
3 
8 
1 
1 
1 
1 
1 
2 
2 
2 
10 
Source: IVth Survey of Researches in Education 1983-88 Vol. II 
The table depicts the distribution of studies in education for 
the visually disabled according to areas and set-up ie 
institutional or individual in pursuit of doctoral degree. As 
evident from the table very few (4) studies have been conducted 
in this regard some (8) surveys were conducted on visually 
impaired along with other kind of works. Thus it can be 
imagined that inspite of the bitter fact that blind children are 
increasing at a fast and steady rate in our country, the society is 
unaware of rehabilitating them educationally, vocationally, 
economically etc. Without education and proper rehabilitation 
they will be a curse for the whole society. The main aim of 
education for the visually disabled would be to make them 
literate, educated and provide employment so that they can lead 
an independent and full-fledged life. 
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The aim of educating the blind cannot be successfully 
attained unless the teachers under whose guidance the visually 
impaired childen have to find their way of enlightenment are 
well trained in handling them, and are fully familiar with their 
physical, mental, social and emotional characterstics. The entire 
responsibility of blind rests with their teachers, as many visually 
disabled children feel neglected at home, they are ignored even 
by their own parents or other members of the family. As a 
result they start feeling frustrated, depressed, and lonely. Their 
parents fail to give them enough time, love and care as they 
have other children also to look after. At school these children 
need to be fully protected against any kind of depression. They 
want their teachers to be a full time friend who can understand 
them, and let them to feel at ease. An efficient and able special 
teacher can fulfill all these demands made to him, but only 
when if he is professionally and mentally prepared for it and 
trained in the art of dealing with these special need children. 
The attitutde of parents, teachers, peers, can play a vital role in 
the life of visually impaired children. Researches have proved 
that depression and tension is reduced to a greater extent if 
along with the therapy a close friend (in the form of a teacher) 
is accompanied. Such people understand the pain and provide 
love, affection and can also show concern teowards the needy. 
While teachers should always be ready to help their blind pupils 
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and develop in them the required confidence in order to make 
them emotionally strong. Peers should show full-cooperation, 
and a feeling of belongingness and extend their help whereever 
needed. Cutsforth (1951) stated that society's negative attitude 
was entirely responsible for the social and emotional problems 
of visually impaired children. 
If the parents of the visually disabled children get assured 
that the teachers of their wards are much qualified, skilled, well 
trained, excellent in knowledge and full of devotion, then only 
they will be highly statisified. Teacher of visually impaired is 
required to be highly dedicated to his/her work and possess 
great interest in teaching, is able to express love for them, and 
prove to be a fully devoted companion. All these qualities are 
the prerequisite for the person who is going to start his career 
as a teacher of the visually impaired and is ready to dedicate 
his life for a good cause. Special teacher's job in fact is to 
prepare his pupils for life, to help them to learn the difficult art 
of living. His/her life is not a bed of roses, rather it is full of 
hardships and constraints. No profession other than teaching 
calls for a deeper insight, wiser methods, or delicate and 
skillful treatement for the mind of the special young one's in the 
society. Some people adopt teaching just because they are fond 
of young children. Only few teachers choose this profession 
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(teaching in blind school) because of any passionate urge to 
teach speic^l need children. Since other professions have taken 
the lead over teaching in the public regard, may be because 
these professions seem to be more directly connected with the 
great ventures of the modern world. These factors have an 
undoubted effect on the morale of the teaching profession. It 
has been found that a lack of good and efficient teachers in the 
blind schools, results in poor teaching. This may be because of 
their low status in the society in sufficient salaries inadequate 
training programmes for teachers, lack of special training 
colleges, derth of new inventions in terms of methods and 
techniques of teaching. 
In many schools absence of state aid prevented the existing 
schools from paying adequate salaries which would induce good 
teachers to come forword. It is felt that these teachers teaching 
the visually disabled have no identity of their own, they feel 
isolated from teachers of non-disabled children. Although in 
reality they are the true contributors as they build up a 
productive item from the things which were discarded as the 
wasteful products (blind) of the society, and they convert the 
useless thing in to a useful one which is ready to contribute 
equally to the development of the nation. This they do through 
their dedication, love, hard-labour and devotion, in return of 
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doing so much for the society they get very less. As a result 
they get dissatified with their job and start loosing interest in 
their work. This dissatisfaction leads to severe problems not 
only for the teachers but for their pupils and lastly for the 
nation. But researches show that there are some other factors 
of dissatisfaction among teachers, which include personality 
difficulty resulting from biological or environmental influences. 
Other factors include, home or social difficulties, poor health, 
insufficient preparation for teaching, lack of mastery for interst 
in the material taught, unhygenic supervision, too long hours of 
work, or too large classes to teach insufficient salary or 
community's undesirable attitude towards teachers, their socio-
economic-status in the society. A part from this, many other 
researches have revealed that socio-economic status plays a 
very prominant role in teacher's life. Zehran (1965); Nair 
(1974); Shahikala (1978); Sharma (1982); Usmani (1978); 
Kaur (1986) and Minu (1988); Siddiqui (1989); Sarita and 
Shabeen (1990). Higher the level of satisfaction more effecient, 
they will be as satisfied teacher is high on morale and is likely 
to get along better with his/her pupils and collecgues. He/shei 
will be more competent enthusiastic and productive Herzber 
Mauser and Synderman (1959) assumed that there are two 
variables that determine a person's satisfaction (i) internal 
factors such as achievement and recognition and (ii) as external 
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factors like salary, interpersonal realtions etc. Job satisfaction is 
just as important in teaching as in other vocations. The 
prospective teacher should be certain that he/she will enjoy the 
daily work of his/her vocation as well as the personal relations 
in entails. Sincere teachers seek to make professional growth 
continuous by procedures as study, research, travel, conferences 
and attendance at professional meetings. They make the teaching 
profession so attractive in ideals and practices that sincere and 
able young people will want to enter it. 
In the light of the above discussion, it seems that there is a 
derth of research works on teachers of visually disabled 
children, and also that the job-satisfaction of these teachers 
would be in some way related to their teaching-aptitude and 
personal values. An attempt has been made to unravel the 
nature of (^ h^  relationship in the present investigtion. It was 
undertaken with a belief that a systematic and intensive research 
in this area will be of great help for understading the teachers 
teaching the visually disabled. 
Statement of the Problem: 
The present study aims at finding out the relationship 
between Job-satisfaction and teaching apt/tutde and personal 
values of teachers teaching in special schools for the visually 
disabled. 
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Definitions of terms: 
Job-satisfaction: Job-satisfaction is the positive orientation 
of an individual towards the work role which he is presently 
occupying. Job-satisfaction depends upon the extent to which 
the job that we hold meets the needs that we feel it should 
meet. The degree of satisfaction is determined by the ratio 
between what we have and what me want. 
Locke produced a comprehensive definition of job-
satisfaction as. job-satisfaction results from the appraisal of 
one's job as attainment or allowing the attainment of ones 
important job-values, providing these values are congruent with 
or help to fulfill ones basic needs. 
Aptitude: 
Aptitude refers to potential rather than attainment. Special 
abilities such as, mathematical, sporting powers are often 
referred to aptitude Specialised areas of performance may also 
be referred to as aptitude. 
Values: 
Allport says "values represent the apex of development in 
mature personality". It enables the individual to evaluate to 
judge, and to choose. According to Oxfords Dictionary of 
English Langauge, value is one's judgement of what is valuable 
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or imortant in life. In the dictionary of education values is 
defined as a norm or standard of desirability within a culture 
and interiorized within the individual through interaction with 
the critical study of his environment. 
Religious Value: 
This value is defmed as to believe in the existence of God, 
to have fear of devine wrath and to act according to religous 
codes and norms, and holy scriptures. 
Social Value: 
This value enables an individual to believe in kindness, 
love, sympathy and charity for the people, to sacrifice one's 
personal comforts and gains for the welfare of poor and needy. 
Democratic value: 
It is characterized by respect for individuality and forbids 
any discrimination on the basis of sex, language, religion, caste, 
colour, race and family status. 
Aesthetic Value: 
It is an essence to appreciate the beauty, from proportion 
and hormony. It also includes love for fine arts, drawing, 
painting music etc. 
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Economic Value: 
This value stands for desire for money and material 
gains.Such people consider rich and indeustrial persons as a big 
assest and the maximum contribtors in the progress of the 
nation. 
Knowledge Value: 
It is to remain well informed about the theoretical 
principles of any activity and to have love for the discovery of 
truth. 
Hedonestic Value: 
It stands for belief in pleasure as mankinds proper aim. It 
is the desirability of loving pleasure and avoiding pain. 
Power Value: 
To possess tjie desireablity of ascendency over other and 
also of leading ahead from others, to dominate and exercise 
one's authoritiy over others. To believe in ruling in a small 
place rather than serving in a big place. 
Family Prestige Value: 
It stands for the consicousness of one's family reputation, 
in the society to respect for the roles which are taditionally 
charactrized of different castes of the Indian society. 
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Health Value: 
To have full care of one's health as health is a big asset for 
the developments and use of one's potential and abilties. 
Visually Disabled: 
"Legally Blind" denotes vision that ranges from 20/200 in 
the better eye after correction downword to total blindness. Or 
whose field of vision is narrowed so that the widest diameter of 
his visual-field subtends an angular distance no greater than 20 
degrees. For educational purposes the blind are those who are 
so severely impaired that they must be taught to read by braille. 
While the partially sighted can read print even though they need 
to use magnifying devices or books with large print. 
Rehabilitation: 
The term rehabilitation refers to any process, procedure or 
program that enables a disabled individual to function at a more 
independent and personally satisfying level. According to 
Encyclopedia of special education second edition Vol. 3 Printed 
in 2000 by John Wiley and Sons, Inc. Canada. 
Procedure in Outline: 
An appropriate sample of teachers teaching in schools for 
the blind was selected.Then four measuring instrumetns one for 
assessing job-satisfaction, second for measuring teaching 
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aptitude, third for evaluating personal values and the last one to 
assess the socio-economic-status for the teachers were selected 
for the purpose of collecting the required data. After seeking 
the permission from the chairperson of the department the 
researcher reached the selected schools, and sought their 
principal's approval for collecting the data from the teachers. 
Then the investigator approached the subjects, explained them 
the instructions given in the manuals and administered all the 
above mentioned tools. The responses to items of each of the 
four tools were scored as per methods recommended by the 
constructors of these tests. Finally the scores were entered in 
teh tabular form for the convenience of analysis. Analysis of the 
data thus gathered was done with the help of appropriate 
statistical techniques. The whole procedure in outline is also 
clear from the chart given below. 
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Selected a representative sample of 
219 special teacher teaching in 
schools for the blind (Male and 
Female) 
I 
Selected suitable 
tool to measure 
Job-satisfaction 
1 
selected suitable selected suitable 
tool to measure tool to measure 
Teaching Aptitude Personal Values 
selected suitable 
tool to measure 
Socio Economic 
Status. 
read out 
administered 
teachers. 
the 
all 
1 
instructions 
the tools on 
and 
the 
Responses given by 219 teachers were 
scored and tabulated. 
Suitable statistical techniques were 
employed to analyse the data. 
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Objective of the study: 
After eleminating the effect of socio-economic-status the 
objectives of the present study are as follows. 
To fin<(d out the relationship between job-satisfaction and 
teaching-aptitude. 
To study the nature of relationship between job-satisfaction 
and religious values. 
To know if there is any relationship between job-
satisfaction and social values. 
To investigate that how job-satisfaction is related to 
democratic values. 
To study the nature of relationship between job-satisfaction 
and aesthetic values. 
To see if there exists any relationship between job-
satisfaction (ad) eQfonomc) values. 
To find how job-satisfaction is related to knowledge values. 
To investigate the nature of relationship between Job-
satisfaction and hedonistic. 
To know the relationship between job-satisfaction and 
power values. 
To study whether job-satisfaction is related to family-
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prestige values and finally. 
To know if there is any relationship between Job-
satisfaction and health values. 
Hypotheses: 
On the basis of the above mentioned objectives the 
investigator hypothesized that, 
job-satisfaction is positively and significantly correlated 
with teaching aptitude, 
job-satisfaction and religious values are also positively 
correlated with each other, 
there would be a positive correlation between job-
satisfaction and social values, 
job-satisfaction is positively correlated with democratic 
values, 
there exist no relationship between job-satisfaction and 
aesthetic values, 
the nature of relationship between job-satisfaction and 
economic values would be negative, 
job-satisfaction is highly correlated with knowledge values. 
There is a positive relationship between Job-satisfaction 
and hedonistic vlaues. 
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job-satisfaction would be negative correlated with power 
values, 
the relationship between job-satisfaction and family prestige 
values would be negative, 
job-satisfaction has no relationship with health values, 
Delimitations: 
Only few variables were studied like job-satisfaction 
teaching-aptitude and personal values.Athough a number of 
other variables could have been studied in relation to job-
satisfaction like intelligence, teaching competence, 
adjustment creativity and personality etc. 
Teachers teaching in the schools for the visually disabled 
could have been compared with the teachers teaching in 
the regular schools. But in the. present investigation only 
teachers of blind schools have been studied due to paucity 
of time. 
The data could have been collected from other regions of 
the states but because of limited resources this could not 
be done. 
The investigator felt unable to make comparisons between 
males and females, highly satisfied and less satisfied 
teachers, highly experienced and less experienced teachers 
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because of non-availability of the larger sample. 
Since a number of factors may play the role of intervening 
variables between the relationships of factors, under study 
but the researcher has controlled only the effect of socio-
economic-status on other variables. The data has been 
analysed by calcualting means, standard deviations, 
product-moment coefficient of correlations and partial 
correlations. Other statistical techniques could not be 
employed due to paucity of time. 
CHAPTER-II 
REVIEW OF THE RELATED LITERATURE 
Studies related to teacher-pupil relationship 
Studies related to teacher's training 
Studies related to qualities of teachers 
Studies related to values of teachers 
Studies related to problems faced by teachers 
Studies related to job-satisfaction among teachers 
Studies related to special education 
Studies related to integrated education 
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Since the review of the related literature is avital 
presrequisite for the actual planning and execution of any 
research work, thus every well planned research is proceeded 
by a review of related literature. It not only allows the 
researcher to acquaint himself with current knowledge in the 
field or area in which he is going to conduct his study but 
describes the procedure for organising the related literature in a 
very systematic manner, it determines and defines the limits of 
one's field, and help in suggesting the areas and scope for 
further researches. This way the investigation is easily enabled 
to select the variables relevant for his research study. In order 
to avoid international duplication of well established findings, 
review of the related literature familiarizes the researcher with 
what is already known, what others have attempted to find out 
and the knowledge about the recommendations of study, 
previous, researches and finally enables to study the variables 
related to his study. Thus this way it provides proper guidelines 
for carrying out the investigation successfully by making the 
steps familiar to the researcher. Keeping in view the great 
importance of the previous researches the present investigator 
has attempted to review the related research works conducted to 
study the most important group of the society i.e. teachers, as 
teachers are the maker of the future society. 
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The existing researches quoted in this chapter that are 
directly or indirectly related to the present study may be 
convenciently classified under the right broad categories which 
are as follows. 
Studies related to teacher pupil relationship: 
Shashikala (1978) conducted a study of interpersonal 
relationshiip between teacher and students with a view to 
stablish socio-psychological correlates of teacher behaviour. The 
sample consisted of 148 secondary school teachers teaching IX'*" 
standard. The findings revealed that socio-economic-status and 
modernity were not related significantly to any of the teacher 
behaviour indices. There were no significant differences in 
teacher behaviour under six different types of climates. Bano 
(1981) through a study found that the students of non-public 
coeducational and single sexed institutions held more favourable 
attitude towards their teachers than their counterparts in public 
schools. Khajuria (1981) concluded that the science teachers 
exhibited patterns of asking questions, giving directions 
soliciting initiated pupil's talk. While for a language teacher the 
patterns of higher proportion of students talk to teacher talk 
were found through the study Suthar (1981) undergone a 
similar study of classroom behaviour of emotional conservative 
in context of some of the personality factors teacher trainees 
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did not differ significantly. Later it was found that there was no 
significant difference in the classroom behaviour of submissive 
and tough teacher trainees. The classroom behaviour of 
submissive and confident teacher trainees also did not differed 
significantly. Chaudhary (1982) aimed at studying the 
relationship between creative thinking abilities and figural 
creative abilities. One hundred teachers comprised the sample of 
the study. It was found that the verbal creative thinking abilities 
of the teacher trainees were positively correlated with their 
figural creative thinking abilities. High creative teacher were 
found to have increased pupils freedom to participate by 
praising accepting and developing their ideas. Stephen and 
Harry (1986) concluded on the basis of their study that 
behaviours reflecting interpersonal orientation occurred more 
frequently in thirty eight arts and 45 social science teachers 
than in 41 natural science teachers. Whereas behaviour 
reflecting task orientation occurred more frequently in natural 
science and social science teachers than in arts teachers. The 
patterns of correlation between teaching behaviours and overall 
effectiveness ratings was found to be quite similar in all the 
three faculties. Sorensen (1989) investigated the effects of 
teacher's self disclosive statements on learning in the classroom. 
The sample of 1068 students in communication classes was 
selected. The investigator assessed students perception of the 
40 
livelihood of teachers, making each of ISO disclosine element 
to. Next these statements were used to derive profiles 
conditions. Results provided teachers with a checklist that can 
be used to assess their own type self disclosure of students 
with an aim of improving their own effectiveness. Marsh (1991) 
evaluated the ratings of 6024 classes taught by One hundred 
and ninety five teachers over thirteen years, using the students 
evaluations of educational quality instrument. The results 
showed that there were almost no dangers over time for any of 
the nine content specific dimensions, eg. enthusiasm, workload 
etc. Findings were consistent for teachers who had bittle 
moderate or substantial amounts of teaching experience at the 
start of the study. Summers, Marica and Stroud (1991) 
suggested in their study that most of the students believed that 
their teachers worked so hard or harder as compared with 
those in other professions and believed them to be equal to or 
superior in intelligence and importance while 62% saw teaching 
as women's work. Borg and Joseph (1992) analysed the 
teacher's perception of pupils undesirable behaviours. A sample 
of 844 primary school teachers was selected. In the findings a 
principal components analysis revealed three patterns of 
perceived problem behaviour labelled with drawl, behaviour, 
discocial, overtly challenging behaviour and disruptive behaviour 
gender difference were found in each of the three factors. 
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Cooper (1993) studied commonality in teacher's and pupils 
perception of effective classroom learning. The findings 
indicated that there was a high level of commonality between 
teacher and pupil perceptiveness of what constitutes effective 
teaching. Ediger (1993) aimed to determine what influence 
selected students teachers had on pupil achievement in the basic 
academic skills and in personal and social adjustment. It was 
revealed in the findings that the pupils growth with the 
assistance of student teacher was significantly higher in 
vocabulary development than pupil growth without the 
assistance of student teachers, where pupil growth in work 
study skills under guidance of student teacher was not 
statistically significant as compared to pupil growth without 
student teacher guidance Gandhi (1993) revealed through a 
study that there existed a positive relationship between the 
Doginatism level and the pupil control ideology (PCI) of 
teachers. A closer examination of teachers dogmatism level was 
found to be of assistance in forming strategies for teacher 
selection and in service teaching programmes. 
Studies related to teacher's training: 
George and Anand (1980) conducted a research on 20 
student teachers, and found that there was a significant 
difference between the pretest and the post test mean teaching. 
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self concept scores of the control group of student teachers. 
Micro teaching I'oroved^effective in improving the teaching 
competence of the student teachers. Tareen (1980) in a study 
found out that orientation and feedback had a highly significant 
effect not only on the pattern of cognitive interactions in 
instruction but also on the overall teaching competence. Lalitha 
(1981) studied the effectiveness of strategy of training for 
integrating teaching skills on teaching competence of student 
teachers. It was revealed by the results that there was no 
significant difference between the two treatment groups after 
training for integration of teaching skills in simulated conditions 
in terms of teaching competence. It was also found by the 
results that the experimental group was better than the control 
group in terms of teaching competence. There was no such 
difference between the groups in terms of teaching competence 
measured on ITCS adjusted for initial differences in teaching 
attitudes and pre-performance on ITCS. Massey (1981) revealed 
in a study that the in service teachers, after training objectives 
exerted indirect influence on students, rewarded students 
response by praise and encouragement attended to students 
ideas and integrated them into class discussion. They laid 
emphasis on lecture method, were less authoritative, less 
commanding. Chanow, Karen, Doyle and Robert (1983). 
Examined the effects of teachers effectiveness training TET 
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programme. Teachers in the effectiveness training TET 
programme. Teacher in the experimental programmes showed 
significant improvement on all of their test, scores. The students 
of these teachers also perceived significant improvements in 
their teachers teaching competence, interest in class and 
attitudes New beaver and Walter (1983) concluded on the basis 
of one study that teachers seemed to be more interested in 
academic progress under the conditions of assistance or 
resistance of students. Raina and Arunima (1983) studied the 
effects of training on attitude towards creative teaching and 
learning. It was concluded in the study that if imaginative 
teachers will grow creatively and to be able to solve many 
learning problems that arise in the classroom. Allen and Susan 
(1984) made recommendations for the design of teacher training 
programmes, included the use of sufficient stimulus and 
response examplars, instructions to facilitate generalization 
intermittent reinforcement of desired behaviours and training in 
self management. Hargie (1984) studied seven teachers (five 
male and two females) the findings showed that teachers had 
increased their use of open questions and decreased, their 
overall talk times although neither of these results reached the 
0.05 level of significance. It was concluded that counselling 
was promising, if still evolving technique for training teachers 
in the skills of counselling, are being used. Verne (1985) made 
44 
a study of some of the personality, components of creative 
student teachers in relation to their competence towards 
teaching. It was found that personality factors distinguishing the 
low total creativity group from the medium total creativity 
group were self, confidence tough minded Vs tender minded and 
sober Vs happy and go lucky. Trenz and Triedman (1989). 
Investigated that computers don't change education teachers do. 
The discussion focused on the classroom teachers central role in 
anything attempted to use technology to faster educational 
change. The authors contend that educational technology. While 
holding imparallel promise for educational reform, faces the 
same challenges and barriers that other educational innovations 
had faced. Shobha and Ramchandrachar (1993) conducted a 
study on 83 college teachers participants of the orientation 
programme at three Academic Staff Colleges (ASC) It had been 
by the findings that in case of all the three ASC's (N=83) 
components wise gain in knowledge and skill capabilities as 
perceived by the teacher participants was found to be significant 
further teacher participants of ASC Karnataka had improved in 
only two components i.e methods, and aids. Carter and 
Bunnelt (1993) surveyed the student teacher's perceptions of 
their subject matter competence, during an initial teacher 
training programme. The results revealed that in general student 
teacher's self rated competence increased over the year's course 
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and the changes were statistically significant. Jangira (1995) 
surveyed teacher's perception about their training status. 1907 
teacher served the purpose of the sample of the study. It was 
found that one-third of teachers in Haryana expressed 
dissatisfaction with their initial training. In Mallapuram 30% 
teachers considered their initial training unsatisfactory. Other 
problems were lack of audio-Visual aids, and quality text books. 
Pass! (1999) wrote a paper on Zero Lecture Programme of 
Teacher Education. According to him the main objectives of the 
programmes are how to prepare the teachers for true teaching. 
Teachers acted as a helper and a guide and not an instructor or 
task maker. The teacher does not import knowledge to the 
child, but facilitates drawing out knowledge and only shows the 
child how to acquire knowledge for himself. The mind was 
consulted in its own growth. Since every one has something 
unique, a chance of perfection & strength the aim of education 
was assumed to draw this out and make it perfect for a noble 
use. 
Studies related to the Qualities of Teachers: 
Tbakur (1980) observed 200 teachers in their respective 
classrooms. The study yielded that two groups of teachers 
(direct/indirect) differed not significantly in their behaviour due 
to the variables of age, sex, experience. Teachers differed only 
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on certain personality variables Roy (1981) conducted a similar 
study of teacher's traits associated with classroom patterns. The 
sample included 200 Secondary School teachers of west Bengal. 
The major findings were that the significant correlation existed 
between teacher's response ratio and sociality, self confidency 
leadership, emotional balance and attitude towards teaching as a 
career intelligence and interest in fine arts and literature 
Bhagoliwal (1982) investigated the personality characteristics, 
associated with teaching effectiveness. It has been concluded 
that the more effective teachers were by and large characterized 
by the superiority over the less effective teachers with respect 
to their intellectual level as reflected in intellectual capacity of 
intellectual functioning emphathetic and imaginative functioning. 
The more effective teachers were found to be characterised by a 
fairly high level of differenciation and integration in their 
cognitive and perceptual functioning. Balwankar (1984) had 
constructed an appraising scale of teacher effectiveness. This 
scale was standardized on ten science student teachers, where 
they were observed throughout the practice teaching programme. 
The final result showed that all the components correlated 
positively with the total effectiveness score. Intelligence was 
found to be significantly related to total teacher effectiveness. 
Khanna (1985) surveyed the personality patterns of successfully 
teachers. The successful teachers were found to possess traits 
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which were positively helpful and valuable for the mental health 
of the individual. Whereas unsuccessful teachers had traits 
which tended to lead the person to a kind of mal-adjustment. 
Successful teachers were found to be very helpful in raising the 
levels of achievement of their students. Jenet and Speaker 
(1991) surveyed psychological and personal dimensions of 
prospective teacher's reflective abilities. The results indicated 
that both psychological and personal characteristics maybe 
useful for describing reflectors and non-reflectors, which would 
be useful for developing teacher education programmes, Gakhar 
and Kaur (1994) investigated the teaching effectiveness of 
Navodaya and Traditional School teachers in relation to 
institutional variables. The researchers concluded that the 
teacher's, relationship with the student's physical environment 
and total institutional variables scores found to be signiflcantly 
positively correlated with the teaching effectiveness of 
Navodaya School teachers. While in case of Traditional School 
teacher's physical environment came out to be significantly 
correlated with the teaching effectiveness. 
Studies related to the Values of Teachers: 
Zuberi (1984) attempted to study 200 male teachers in one 
study. The results indicated that teachers high theoritical values 
were found to dominate their classes with talks, and rarely 
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asked questions. Those high on economic values exhibited 
facilitative behaviours asked narrow questions and praised their 
pupils. While teachers high on aesthetic values used controlling 
behaviours and also allowed pupils indirect behaviours. Gupta 
(1986) conducted one study on attitude of teacher's towards 
Environmental Education. In the findings all the teachers were 
found to have a favourable attitude towards environmental 
education. The college teachers were having lesser attitude 
towards environmental education than the teachers at junior 
college and secondary levels. Hussain (1986) in one study 
found that the required roles by the pupils were not being 
played by their teachers, but the low discrepancy group enjoyed 
higher morale. Teacher's morale initiating structure consideration 
were found to be significantly higher in open climate schools as 
comapaired to closed climate schools. Tiwari (1986) for one 
study selected the sample of 390 male and 240 female 
experienced and unexperienced teachers. It has been found 
through the results that a significant relationship existed 
between principles leadership behaviour and teachers morale. 
Sex and training were significant factors influencing teacher's 
perception of principal's leadership behaviour. Usmani (1987) 
concluded that the relationship between age and principal's 
effectiveness was insignificant secondly no significant 
relationship was found to exist between their effectiveness and 
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sex. Professional altainment and Socio Economic status however 
were found related to their effectiveness. Female principals were 
found to possess better attitude towards teaching than their male 
counter parts on theoritical, economic, political, social and 
authentic values the high and low effectiveness principals were 
not significantly different. Oser (1991) investigated into the 
professional morality. The researcher outlined a new 
understanding of Professional morality ethical dimensions in 
teacher's professional decision making were illuminated. It was 
argued that it was a precondition for good teaching. Sanovar 
(1991) studied value orientation in relation to professional 
choices. The drawn conclusions indicated that in the hierarchy 
of professions, medicine gets highest number of preferences and 
the predominant value of the subjects who preferred medicine 
was economic and that of engineers was aesthetic. Social values 
were found to be predominant among journalists. While those 
preferred business were high in relations values. Among the 
subjects intended to join police services theoritical values were 
found prominent, Rao (1995) studied the population awareness 
among prospective teachers. In the results only sex was found 
to have some influence on the population awareness. None of 
the other variables such as place of residence, education, 
marital status, type of family and income had associated with 
population awareness. 
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Studies related to the problems faced by teachers: 
Banergi and Pylie (1984) surveyed 2300 university teachers 
and concluded that unfair appointments and proportions, poor 
working conditions and non-payment, of promised emoluments 
were the major grievances of university teachers. Intyri (1984) 
studied the relationship between locus of control and teacher's 
burnout. In the findings the locus of control was found to 
correlate significantly with the burnout dimensions while the 
feelings of personal accomplishments were negatively correlated 
to locus of control. Smilansky (1984) examined elementary 
school teacher's work satisfaction and reports of job-related 
stress. The results revealed that the teacher's general 
satisfaction and stress at work were found related mostly to 
their reported feelings regarding classroom interaction. Hayon, 
Kremer and Kurtz (1985) investigated the relationship between 
personal and environmental variables. The researcher found that 
interaction between rigidity and closed school climate explained 
some of the variables in burnout. Rigidity considered as an 
independent variable did not explain burnout. While certain 
environmental variables significantly predicted burnout. Finlay 
and Rebert (1986) studied the factors in the teaching 
environments that were associated with psychological distress. 
Results indicated that 17% of the subjects had symptoms of 
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severe psychological distress as compared with an expected 9% 
for the general community, 16 factors in the teaching 
environment were associated with psychological distress, student 
misbehaviour was one of the strongest factors Ellis and Tribble 
(1986) assessed preservice teachers about teaching problems. It 
was found that beginning teachers emphasized problems with 
classroom discipline, assessment of students work and 
relationship with parents. While preservice teachers emphasized 
problems with subject matter. Joan and Safron (1987) 
concluded in a study that significant differences for both main 
effects with regular educators being less tolerant and more 
severejudges of behaviours. Tuetemann and Punch (1990) 
studied the stress levels among secondary school teachers. 45% 
subjects were found to be moderately stressed. Of them there 
were 23% males and 20% females. Licate and Greenfield, 
(1990) surveyed the principal version, teacher's sense of 
autonomy and the robustness of principals role. The study 
showed that teachers tend to select the techniques. Of their 
work. The relationship between teacher sense of autonomy and 
principal's vision was less clear. Hatta and Nishude (1991) 
concluded in their study that the teachers of primary school in 
Japan experienced more stress concerning their future prospects. 
Seedman, Steven and Joanne (1991) found in their study that 
many physical and psychological problems were related to 
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teacher's burnout factors. Certain mal-adjustive coping 
mechanism were also found associated with high burnout. Capal 
(1993) in a study sun eyed 104 physical education teachers 
Results showed that these teachers were relatively ancious about 
teaching, with most anxiety being caused by assessment by 
school staff. Pati (1993j indicated in one study that salaries of 
the teachers were not sufficient for them and the payments were 
irregular and ultimately supply of materials harms the teaching 
work of the adult education centres. Blix and Beth (1994) 
aimed to measure the occupational stress among university 
teachers. In the findings female teachers were found to be a 
noted exception with higher misfit scores than their male 
counterparts. 2/3'*" teachers despite of good fit indicated that 
they perceived stress at work altest 50% of the time Heavy 
work load, health problems were the main caused of job stress. 
Boyle and Talzon (1994j. Concluded in a study that stress 
management programmes are successful in helping teacher to 
cope with pressures in their work. Stress was found to be a 
direct function of workload. Chan and Edwin (1995) found that 
the feeling associated associated with being used up, working 
too hard and working effectively and closely with students 
occurred too often among the teachers. In general while female 
teachers tended to complain of the feeling of being used up at 
the end of the day, then male teachers tended to feel becoming 
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relatively more impersonal in dealing with students Hart and 
Peter (1995) revealed in a study that there is little point in 
reducing teacher stress by reducing pupil's behaviour. Rather it 
is appropriate to develop a supportive organisational climate 
that enables teachers to cope with student's misbehaviour that 
confronts them. Millicent and Sewell (1999) conducted a study 
on stress and burnout in rural and urban secondary school 
teachers. The results revealed that the urban school teacher's 
were found to experience significantly more stress from poor 
working conditions and poor staff relations than did rural 
teachers stress from pupil's misbehaviour and time pressure was 
significantly greater than stress from poor working conditions. 
Studies related to Job-Satisfaction among teachers: 
Anand (1980) in one study found that job - satisfaction 
was positively associated with extroversion, social - values and 
negatively related with neuroticism, religious, economic and 
political values. Edwin and Neely (1980) revealed through the 
results that teachers working in grade VI in the field of special 
education, vocational education and elementary education were 
the more satisfied educators. As the class-size and total student 
load increased, teacher's work - satisfaction decreased. Bradley 
(1983) conveyed in one study that teaching as a career choice 
was a popular one in the early 1970's particularly for females. 
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As school student's perspective teacher's perception of teaching 
were also idealistic. Garg (1983) concluded that the degree of 
teacher's sense of professional responsibility was less in some 
secondary schools. While it is more in others, further it was 
higher among teachers of urban schools. Joshi (1985) found in 
a study that since the different management created different 
types of climate for job situation in their institution, so the 
attitude of teachers differed significantly under different types of 
management. Dixit (1986). Concluded on the basis of one study 
that Hindi medium primary schools teachers were more satisfied 
than the secondary school teachers. While in English medium 
schools the level of job satisfaction among the two was same. 
Female teachers were found to be more satisfied than the males. 
More qualified and highly experienced teachers were highly 
satisfied. Joseph and Pajak (1986) studied the impact of 
teacher's work on their personal lives. Results showed that work 
demanded on teacher stend to affect their private lives. 
Excessive work load, relationships, with colloquies, low 
salaries, unrealistic expectations by community members were 
among the most stressful aspects of teaching. Kaur (1986) 
found in a study that age, intelligence, socio - economic status 
were the correlates of job satisfaction. Next experience, salary 
and qualification too are the correlates of job satisfaction. The 
remaining organisational characteristics namely intimacy is a 
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good predicator of job-satil*ati^^figiiiJ^lk^shi (1986) surveyed 
the determinants of job-involvement among teachers. The major 
conclusions drawn from the study revealed that both individual 
and institutional factors determined job involvement of college 
teachers, job-involvement was found to be positively correlated 
with job satisfaction. Chaddha (1989) conducted a study of 
school organisational climate and teachers job satisfaction. The 
results revealed that no significant difference in terms of job 
satisfaction between public high and low achiever's school 
teachers was found to exist. However level of job satisfaction 
was higher for public school teachers. Sagar and Devender 
(1989) in a similar study found that organisational climate was 
positively related to job-satisfaction and negatively related to 
job anxiety. Jamal (1991) made a comparative study of job-
satisfaction among the teachers working in government and 
private schools, fifty teachers from each category were selected. 
In the study it was found that government school teachers were 
found highly satisfied as compared to the private schools 
teachers. Male and female teachers differed significantly on job 
satisfaction. Benz and Flower (1992). Concluded that the 
efficacy among experienced teachers was more than the less 
experienced ones. While preservice students also scored higher 
on efficacy scale. Asha and Satpal (1994) surveyed job 
satisfaction and burnout as correlates of teaching competency. 
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The results showed that teachers who were more competent 
were rated higher by pupils and more satisfied with their jobs 
than the less competent group. Hill (1994) investigated into 287 
primary head teachers their job satisfaction and future career 
aspirations. Heads were found to derive most of their job 
satisfaction from interpersonal relationships especially with the 
children and from their autonomy, While dissatisfaction resulted 
mainly from the amount of paper work from the feeling of work 
over load and from low status which they felt was according to 
their job. Pam, Boris, Robert and PuUin (1994) made a 
comparative study of changes in administrative control and 
teacher's satisfaction in England and USSR. Results conveyed 
that 2/3"* of the teachers in the sample were highly satisfied. 
65% of both English and soviet teachers acknowledged the 
feeling of stress in their job 56% teachers in USSR said they 
would enter teaching again as compared only 36% in England. 
Siddiqui (1994) studied the level of job-satisfaction among 110 
secondary school teachers. The results indicated that there is no 
difference in the level of job satisfaction among the teachers. 
Teaching experience was not found to be related with the job 
satisfaction while age and marital status was found to be a 
correlated of job satisfaction. Das (1995) aimed at findings out 
the difference between job-satisfaction of the teachers and their 
temperamental traits. The results showed that there was 
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significant difference between the job satisfaction of the 
teachers and teaching traits. It was also found that highly 
satisfied teachers were more impulsive than the highly 
unsatisfied teachers. Aggarwal (1997) studied job satisfaction 
of teachers in relation to some demographic and values. The 
investigator concluded that, caste, place of work and mother 
tongue were significantly related to job satisfaction. Black and 
Scoll (1998) studied the factors affecting the employment of 
teachers returning to the United Kingdom after teaching abroad. 
The analysis of teachers responses revealed that the teachers 
perceptions were similar regardless of gender, age and years of 
experience, both in U.K. and abroad. It was found that any 
experience of teaching abroad was at best seen as irrelevant, 
and at worst a negative factor when applied for the teaching 
post. 
Studies related to special education: 
Advani (1965) investigated into the educational and 
psychological problems of the blind children in the sample five 
hundred and eighty children studying in schools for the blind in 
Maharashtra, Gujrat, U.P. and Delhi were interviewed. 
Questionnaires to the parents of 500 blind children were also 
sent. The findings revealed that there were over 8,00000 blind 
children in the school going age, there were only hundred 
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schools for the blind children. The main educational problem 
was the shortage of text books, and those that existed were 
haphazardly transcribed. The curriculum was not well planned 
and teachers were unqualified and poorly paid. Bhalerao (1975) 
made a sociological study of the educated blind in major urban 
centres of M.P. The sample comprised of 100 educated blind 
(ninety males and 10 females). The study showed that 
adjustment in the family was satisfactory, parents were not shy 
in owing their blind issues publicly and felt that one and time 
spent on their education was useful. A majority of blind were 
members of blind welfare, associations or social welfare 
associations. They used to participated various recreational 
programmes and had hobbies too. William (1981) surveyed 
adjustment of the blind and the deaf. Students in standards V, 
VI, VII of special schools in Karnataka. The sample comprised 
of all the special schools of Mysore, Hubli, Gulbarga etc. Fifty 
on blind and sixty five deaf children were selected for the 
study. In the findings the blind children classes VI and VII 
showed higher level of home adjustment than those of class V. 
Both the blind and the deaf had a low level of adjustment with 
their teachers. In the area of general adjustment, the blind 
showed better adjustment than the deaf in all standards Bruce 
(1983) studied the training of teachers for the instruction of 
gifted children. The researcher discussed the important qualities 
59 
required of teachers of gifted children as well as new teacher -
training strategies, particular attention was given to professional 
training institutions of National Association for Gifted Children. 
Critical remarks were also made concerning the risks of overly 
restricted research programmes related to giftedness. Bradfleld, 
Robert and Jones (1984) studied the special education teacher's 
diet and academic therapy. In the study the researches assessed 
the diets of 41 teachers working towards a special education 
certification in order to determine whether subject's diets 
contained the nutrients necessary to cope with stress, subject's 
intake with an overemphasis on refined carbohydrates, excess 
proteins low levels of necessary amino-acids, excess, fat not 
enough fibber and insufficient micronutriens to. It was 
concluded that poor diet might contribute to teacher burnout and 
further it may inculcate a teacher's insensitivity to the effects of 
poor dietary habits on behaviour and learning. Pandey (1985) 
had undergone a study of affectional depravation, ego strength, 
and adjustment pattern among 40 visually handicapped children 
and their rehabilitation. The results revealed that the 
depreciation as felt by rural blind children was significantly 
more acute that felt by urban blind children. Secondly there 
was no significant difference in the pattern of affectional 
depreviation between cognitally blind children and post natally 
blind children. Sarita and Sharma (1987) investigated into the 
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adjustment pattern of visually handicapped and sighted students. 
Their study aimed to find out the difference between the 
adjustment of the two. The sample consisted forty sighted and 
40 usually handicapped students (boys & girls) of age group 14-
18 years. The researchers concluded that there was a significant 
difference in the levels of adjustment among visually 
handicapped and sighted students. Secondaly that visually 
disabled and sighted students were socially better adjusted than 
visually disabled children. It was also found that visually 
handicapped students lag behind their sighted counterparts in 
the field of educational adjustment Lack of visual experience, 
restricted mobility, ineffective educational setting and lack of 
dedicated teachers are the main precipitating factors responsible 
for their maladjustment. The number of existing schools ad 
vocational training centres were found not enough to cope with 
the need. Banergee (1988) investigated into the adjustment of 
blind students in secondary schools. More blind students were 
found to be maladjusted than the sighted. Nearly one in five 
students was found to have a moderate levels of maladjustment 
with home environment, school environment and peers of the 
opposite sex. Surprisingly the researcher found that the 
percentage of blind children, maladjusted to home environment 
was one and a half time more than to school environment. 
Sharma (1988) concluded in one paper on mainstreaming the 
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visually handicapped that since the aims, content and subject 
matter involved in the education of visually handicapped. They 
need a good general education. Which is in keeping with special 
requirements. The education of visually handicapped like all 
special education required special training of teachers, special 
facilities and equipments and some curricular modifications 
placing these special children in special type of setting may be 
advantageous in the sense that they can learn and fulfil their 
special and basic educational needs. The visually disabled need 
to be taught by braillee, reading and writing. Using audio -
aids, constructing and using models as well as embossed and 
relief maps, graphs and geometric designs which need to be 
fulfilled at the very early stage. Emphasis should.be laid on 
placing visually handicapped in integrated education setting. 
Glenn (1989) discovered that a focus on individual growth 
leads to consideration of how staff development may be used as 
a vehicle for special learning by teachers Ideas from 
programmes for special learners particularly their emphasis one 
variety of educational experiences and the importance of 
recognition and incentives, may be adopted to staff development 
programmes. Maxon, Tedder and Lamb (1989) studied the 
education of deaf blind youth in relation to teacher 
characterstics and program issues, 124 teachers of deaf blind 
students responded to a survey on their experience, training 
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programme, characteristics, communication methods and 
certification. Students reported communicating with students in a 
variety of ways. Gross signs and gestures, sent and received 
were the most frequently reported communication medium. Mel 
(1990) developed a teacher education resource pack for the 
teacher of special need children. The project grew out of 
UNESCO's continuing work in encouraging member countries to 
develop strategies for responding to children's special needs in 
ordinary schools. The aim of this study was to review teachers 
training in context of a variety of country systems. The enquiry 
was carried out by means of questionnaires, one of which was 
completed by 100 teachers in each country, and a case study 
provided by each country showing current practices. 
Nevertheless some general trends and messages do arise from 
the findings of this study specifically three major priorities seem 
to be shared by many of the countries in the sample. These 
were (1) the provision of compulsory education for all children 
in the population (2) the integration of handicapped children 
into ordinary schools. Finally the upgrading of teacher's training 
as a means of achieving the first two priorities. Billingsley and 
Bonnie (1992) investigated into the predictors of commitment, 
job-satisfaction and intent to stay in teaching A comparision 
was made among general and special educators. Results 
suggested that work related variables such as leadership 
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support, role conflict, role ambiguity and stress are better 
predictors of commitment, job-satisfaction and intent to stay in 
teaching A comparision was made among general and special 
educators. Results suggested that work related variables such as 
leadership support, role conflict, role ambiguity and stress are 
better predictors of commitment and were significant predictors 
of intent to stay in teaching. Sutton, Kinney and Daniel (1992) 
found out the effects of beginning learning disabilities (L.D) 
teacher findings indicated that elementary L.D. teachers 
demonstrated more transitions between instructional activities 
than did their secondary counterparts. In comparison with 
resource teachers subjects in self contained classrooms emitted 
significantly higher frequencies of three behaviours. The purpose 
of career devoted was to establish to focus energies clearly on 
the attainment of those goals. Advani (1994) studied 200 blind 
students and concluded that blind children showed clear signs of 
emotional insecurity, frustration and timidity. They showed no 
agressiveness as was often alleged. In the younger age group 
53% boys and 62% girls showed not just physical but 
psychological dependence. Whereas in the older group girls 
were even worse. In the study 53% boys and 87% girls were 
psychologically dependent, and 43% boys and 49% girls were 
height frustrated. In the older age group boys were highly 
adjusted and only 16% of them showed symptoms of frustration. 
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In the older age 7% boys and no girls showed signs of 
aggression. Lognadha and Rajguru (1994) Conducted a study 
to find out the significant differences if any, between totally 
blind and low vision children with regard to their self-concept. 
It was found that there was a significant difference between the 
mean of totally blind and low vision children with regard to self 
concept scores. Totally blind children have higher self concept 
than the low vision children. The self concept of visually 
disabled children was positively correlated with their 
achievement, the socio-economic-status of visually impaired 
children had least impact on their self concept. Mohit (1995) 
presented a paper regarding the issues related to rehabilitation 
of people with low vision in India. The paper presented the 
magnitude of the problems with low vision. It also examined the 
causes of low, vision, its prevalence on also functional 
implications secondly the need for having appropriate 
rehabilitation services for these persons. Certain guidelines were 
also given for the teachers of low vision students. Padeliadu 
and Lampropoulou (1997) studied the attitudes of special and 
regular education teachers towards school integration. A total of 
377 teachers in Greece were surveyed. The results showed that 
although both regular and special education teachers held 
natural attitude towards school integration the regular teachers 
were more positive towards school integration while no 
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differences were found between male and female teacher's 
attitude. In regard to the best time for initiating school 
integration, teacher's views differed only in a few choices study 
with the regular education teachers. Shareef (1997) conducted a 
study of job-satisfaction of teachers teaching visually impaired 
in relation to their adjustment. It was revealed by the study that 
the relationship is not only very low. Between the two variables 
but which indicates that both these variables and not related to 
each other, the significance of difference between mean scores 
of trained and untrained teachers on job-satisfaction was found 
to be significant. Untrained group has found to possess higher 
mean scores than their counterparts on job satisfaction. Results 
also showed that salary does affects the job satisfaction of 
teachers. Adjustment does not play any significant role in the 
job satisfaction of teachers teaching visually disabled at 
secondary level. Sharma (1998) undergone a study of visually 
disabled and sighted students in relation to their frustration and 
study involvement. Seventy students were surveyed. The results 
conveyed that the difference between the two groups was found 
significant, thereby indicating that visually disabled were more 
frustrated when compared with their sighted counterparts. 
Secondly visually disabled were found to be inferior so far as 
their study involvement was concerned. Male (1999) surveyed 
the special school inspection and its effects on teachers stress 
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and health, workload and job-related feelings. The data revealed 
that the teachers viewed inspection with increasing trepidation 
and many found the process a stressful one. Work load and 
hours of work increased as the inspection neared. While the 
period before the inspection was characterized by increasing 
negative job-related feelings of personal accomplishments. 
Allodi (2000) investigated into the concept in children receiving 
special support at school. The study showed that children 
expressing difficulties at school were not homogenous regarding 
ratings of self concept, inspite of the threats of school 
difficulties Kilchin (2000) surveyed 35 disabled people with a 
variety of sensory and mental impairments regarding their 
opinions towards research. It was found that the opinions of the 
disabled people mirror quite strongly the recent arguments 
forwarded by disabled academics. There were few arguments, 
however for an exclusive approach. Where disability research 
would be conducted solely by researches were themselves 
disabled. 
Studies related to teachers in relation to integrated 
education: 
Cowasji (1985) studied the effectiveness of the orientation 
programmes for teachers working in integrated educational 
settings in Rajasthan. The findings revealed that heads and 
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teachers who had undergone orientation reported improvement in 
spelling and pronunciation, improvement in teaching skills, 
success in designing and organising special activities and 
projects for disabled students and introduction of vocational 
related activities for disabled children in schools. During the 
interview teachers strongly emphasized on the usefulness and 
effectiveness of orientation programmes in improving their 
performance in the integrated educational settings. Tanzaman 
(1992) focused the study on the quality of content of the 
training as desired by the regular and special educators which 
could improve their classroom interaction with disabled students. 
The study concluded that teachers want such training that can 
provide an understanding of the complexities of classroom 
teaching behaviour management and collaboration so that they 
can meet the needs of all children within the regular classroom. 
Alan (1993) compared the attitude of general education teachers 
and special education teachers regarding the education of 
trainable mentally impaired students in general education system 
Results indicated a strong agreement that children with 
disabilities would be benefited from integrated educational 
experience, though it was felt that these special students could 
not be taught in the same manner as their non-disabled peers. 
Lucca (1993) found in one study that regular teachers with 
more special educational credits were more positive about 
68 
mainstreaming than the regular teachers with regular educational 
credits who infect had negative attitude towards mainstreaming. 
Quarrie (1993) conducted a study regarding the perceptions of 
special education teachers towards integrated educational 
settings for severely handicapped students. It was found that 
teachers strongly supported integrated education setting for 
severely handicapped students from academic social, 
psychological and moral perspectives. Teachers felt that 
integrated educational settings have more advantages than 
disadvantages for such students. Goessling (1994) investigated 
the self-reported experiences of integration facilitators working 
in general education classrooms. These teachers referred to stay 
back in integrated educational system rather than segregated 
instructional setting. Kahle (1994) indicated in one study a 
significant difference in the perceptions of teachers towards the 
integration of mildly and severely disabled students. The of 
continiuum of special education services inclusion classrooms, 
resource room and special education, self contained classrooms 
were needed to meet the needs of disabled students. Kelly 
(1994) studied the attitude of regular and special educators 
towards the integration of mildly and severely disabled students 
into general education classes. The results revealed that general 
teachers had moderately supportive attitude towards integration. 
The special teachers gave a much higher ratings to the potential 
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of integration for mildly disabled pupil than the general 
teachers. Amoderate degree of relationship was deduced 
between level of experience with severely disabled students and 
rating supporting their integrations Olson (1994) indicated that 
special educators and general teachers are more compatible in 
collaborative relationship as their years of experience in 
teaching, in an integrated setting increase and these teachers 
show a high degree of success in making integrated setting 
operable. Stuber (1994) suggested that educator's attitude can 
significan|ty influence the school experience of children with 
disabilities. It was also suggested that more positive attitude 
towards integration might be encouraged by collaboration among 
regular and special educators and by providing practical support 
for classroom teachers. Tungaraza (1994) conducted a similar 
study regarding attitude of teachers towards integration. 
Analysis of variance reveals that there were no significant 
differences in attitudes to associate with special, general and 
head teachers related to age, gender and years of experience. In 
general teachers from all these groups agreed with the principle 
of integration, but did not think it was appropriate to integrate 
children whose disabilities interfered with academic learning. 
Down (1995) found that teachers are willing to serve students 
with disabilities ad they believed students with disabilities 
should be included in regular educational environment. 
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Domanski (1996) found that a disability specific preparatory 
course can be pivotal in improving the attitude of pre-service 
teachers about serving the disabled students. Results also 
indicated small but significant changes in the attitude of pre-
service teachers about serving students with disabilities. The 
pre-service teacher's perception about their ability and 
knowledge to teach disabled students improved significantly 
during the training period. 
A detailed perusal of the previous studies reveals that 
attempts have been made to study teacher pupil relationships, 
teacher's training, qualities of teachers, teacher's values, 
problems related to teachers, socio-economic-status special 
education and integrated education. But their seems to be a 
dearth of comprehensive studies on job-satisfaction among the 
teachers of special need children. The investigator could not 
find even a single research in the field of job-satisfaction in 
relation to teaching aptitude and personal values of the teachers 
teaching blind children (partialling out the effect of socio-
economic-status). 
CHAPTER-III 
DESIGN OF THE STUDY 
Variables used 
Population 
Sample 
Collection of data 
Measuring Tools used in the study 
Statistical treatment used 
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The present study aims at studying job-satisfaction in 
relation to teaching aptitude and personal values (partialling out 
the effect of Socio-economic status) of the teachers teaching 
blind children studying in special schools for the blind. 
Variables Used: 
A research question aims to ask about the relationship 
between two or more variables. In order to state the expected 
answer to the research question, a research hypothesis is 
formulated which determines the expected relationship between 
the dependent and independent variables. In the present study 
there is one dependent variable, two independent variables, and 
one controlled variable. 
Dependent Variable: 
Or the response variable is the outcome which is expected 
to arise from some treatment. They are dependent because they 
have to depend on the other variables for the treatment. In the 
present study job-satisfaction has played the role of a dependent 
variable as the effect of two other variables has to be seen on 
it. 
Independent Variable: 
Is the treatment that is supposed to produce an outcome, 
and on which the dependent variable depends for the outcome. 
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Thus teaching aptitude and personal values are the two 
independent variables in the present study, as these have been 
used to make the required predictions and to draw conclusions. 
Controll Variable: 
Sometimes the experimenter manipulates a variable for the 
sake of controlling its unwanted effect upon the experimental 
result. Such a variable is not of direct interest but is likely to 
produce changes in the behavioural measures, these are known 
as controll variable. This variable is neither a dependent nor an 
independent variable. In the present study the investigator 
tended to study the relationship between job-satisfaction and 
teaching aptitude and personal values. As the review of the 
related literature has revealed that socio-economic status tends 
to affect a number of variables therefore the investigator has 
planned to take it as a controll variable. 
Population: 
The population of the present study consisted of all the 
teachers who are working in the secondary schools for the blind 
of Delhi and Uttar-Pradesh. The population being very large in 
number and vastly scattered, it was very difficult to contact it 
because of the limited resources of the investigator Moreover it 
seemed that it would be a wasteful exercise to carry on the 
study with the whole population, when only a small 
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representative sample could furnish the required information and 
the expected results. 
Sample: 
The problem of selecting a sample is of paramount 
importance in the design of research studies and investigations 
in the behavioural sciences. In the testing of almost any 
hypothesis by statistical means, an assumption is made that 
observation recorded represent a sample drawn from a defined 
universe (population) by the method that does not introduce any 
bias. There are different methods of selecting a sample like 
random sampling, stratified sampling, systematic and purposive 
sampling. Since purposive sampling is one in which the sample 
units are selected with a definite purpose in view. Thus the 
sample of the present research work was selected through this 
method, because it is confined to only those teachers who are 
teaching in the special schools for the blind. The investigator in 
this regard has seen that the sample would be the true 
representative of the population to which the results of the 
study are sought to be applied. School probably from all four 
zones of Delhi and Uttar Pradesh (UP) were selected for the 
sample. Among these schools some were run by the government 
agencies while others by private agencies. The type of sample 
thus selected has indicated a good deal of diversity in terms of 
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area, teacher's work experience, working conditions prevalent in 
different schools, location of the schools, teachers of different 
subjects and from various backgrounds. The following table 
depict, the distribution of the sample of the present study. 
TABLE 3.1 
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NAME OF THE SCHOOL 
1. Sharp Memorial School for the Blind, Dehradun 
2. National Institute for the Visually Handicapped. Dehradun 10 
3. Ahmedi School for the Blind, A.M.U., Aligarh 
4. Arunima Drishtileen \^dyalay, Allahabad 
5. Rajya Andh Vidyalay, Allahabad 
6. Surdaas Rajkiya Andh Vidyalay, Mathura 
7. Maheshanand Andh Vidyalay, Vrindawan 
8. Yashodanandan Andh Vidyalay, Vrindawan 
9. Agra Andh Vidyalay, Agra 
10. Mahakavi Surdaas Netraheen Viklang Vidyalay, Agra 
11. Government School for the Blind, Lucknow 
12. J.P.M. Senior Secondary School, New Delhi 
13. Government School for the Blind, New Delhi 
14. Andh Mahavidyalay, New Delhi 
15. Institute for the Blind, New Delhi 
16. National Association for the Blind, New Delhi 
17. Bharat Blind School, New Delhi 
18. Bhartiya Andh Vidyalay, New Delhi 
19. Janta Adarsh Andh Vidyalay, New Delhi 
20. Rashtriya Virjanand Kanya Vidyalay, New Delhi 
Total number of the sample 
NO OF TEACHERS 
MALE 
0 
15 
6 
5 
8 
6 
7 
4 
4 
10 
17 
8 
6 
8 
5 
7 
6 
4 
0 
136 
FEMALE 
12 
7 
4 
2 
4 
0 
4 
2 
3 
2 
3 
10 
5 
2 
0 
8 
0 
0 
6 
9 
83 
219 
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Collection of Data: 
Surveys are conducted to establish the nature of existing 
conditions. For this the required information is obtained through 
the process of data collection. Data may be collected through 
different techniques like, classroom achievement tests, 
interviews, schedules and standardized tests etc. Collection of 
data becomes a tedious task if the sample is scattered, but 
simultaneously it is interesting also, as it enables the researcher 
to come in contact with the people of different areas with lots 
of diversity. In the present investigation since the data has been 
collected from different regions of two states. (Delhi and U.P.) 
Therefore the researcher had a good time meeting teachers of 
different schools, sharing their experiences and their ideologies. 
In order to collect the required data, firstly the researcher 
sought permission of the head of her department, then she 
approached the principals of schools for blind and asked them 
to grant her permission to collect data from the teachers to 
conduct the investigation. After that the subjects (teachers) were 
approached and were explained the purpose of the present 
study. This way a good report was established with the 
teachers. Prior administrating the tools the researcher read out 
the instructions and necessary guidelines regarding the patterns 
of response to be made in each tool. When it was sure that 
they have understood the mode of recofdiiif^^eir responses the 
researcher then asked them to fill in the required information. 
Tools used in the study: 
In the present investigation the researcher employed the 
following tools to collect the data. A detailed description of 
these tools is as follows. 
DIXIT'S JOB SATISFACTION SCALE: 
Was developed in the year 1993 by Dr. (Mrs.) Meera Dixit. 
It is a likert it type five point scale. 
Development of the test: 
Before the construction of the scale various available 
measures of job-satisfaction, concerned literature and Some 
experts on the subject were consulted. Scale was developed for 
the teachers of both English and Hindi medium institutions. 
Items were formulated keeping in view the nature and 
conditions of primary and secondary teachers, on the basis of 
the information gathered from the teachers themselves. A 
preliminary form of scale was having 58 items, which was given 
to twelve experts, four lectures in education at the Lucknow 
University, two principals of degree colleges, two principals of 
intermediate colleges, one headmistress of a primary school, one 
reader in Psychology, Lucknow University and two high school 
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teachers. They were to judge whether the items measured 
related to job-satisfaction or not. The items on which 80% 
agreement was found were included in the scale. Items were 
arranged at random and pre-testing was done on 100 individuals 
from different institutions of Lucknow City. 
Validity: 
Item validity (discrimination value) was found out by item 
test correlation method using Pearson's r taking 25% highest 
scores and 25% lowest scores and finally calculated 't' value for 
the items. The items which were insignificant had been dropped 
in the final form. Out of 58 items (initally) six items were 
deleted as they were not found to be discriminatory in item 
analysis. Distribution of the items in the final form was as 
follows. 
(a) 
(b) 
(c) 
(d) 
(e) 
(0 
(g) 
(h) 
Job-factors 
Intriensic Aspect of the Job 
Salary, Promotional avenues 
& Services conditions. 
Physical Facilites 
Institutional Plans & Polices 
Satisfaction with authorities 
Satisfaction with Social Status 
and Family welfare 
Rapport with students 
Relationship with Co. workers 
Items No(s). 
1,11,25,30,35,46&52 
3,12,19,20,31 
34,45,50 
2,10,24,29,36,43,48, 
49,51 
4,13,26,38.40,47 
5,14,21,27,32,41 
8,9,17,18,23 
7,15,22,28,23,39 
6,16,37,42.44 
Total 
No. 
7 
8 
9 
6 
6 
5 
6 
5 
52 
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Reliability: 
Reliability of the scale was determined by split half 
method. The les) items were divided into two equivalent halves, 
and the correlation was calculated for these half tests. From the 
reliability of the half tests the self correlation of the whole test 
was calculated by using Spearman Brown Prophecy formula. 
Test retest method also showed high reliability as shown in the 
table below. 
Reliablity of the test by split half method 
Version of the form N R Index of Reliability 
English 100 .85 .92 
Hindi 
Version 
Reliablity 
of the form 
100 
of the test 
N 
by 
.87 
test-retest 
R 
.93 
method 
Index of Reliability 
English 100 .75 .86 
Hindi 100 .76 .87 
Administration: 
It is a self administered scale and can be used for groups 
of any reasonable size. It may also be used individually. There 
was no time limit given to complete the questionnaire. However 
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usual time for most of the groups to finish it would be one 
hour. Before administering the questionnaire, the group was 
assured that their answers would be kept in strict confidence, it 
was emphasized that each and every item was to be answered 
and that there was no right and wrong answer. 
Scoring: 
Scoring was on a five point scale from one to five (1 to 5). 
For the response of "strongly agree" scoring was 1, for "agree" 
it was 2, for undecided 3, marks were allotted, and for 
"disagree" scoring was 4, and for strongly disagree it was 5. 
Teaching Aptitude Test Battery (TATB) 
This test was designed by. Dr. R.P. Singh (Patna) and Dr. 
S.N. Sharma (Patna) for use among teachers, and prospective 
teachers of elementary schools. 
Development of the Test: 
A list of 21 factors that contribute to success in teaching 
was prepared from the pool of 900 descriptive phrases 
assembled by Wherry (1950) and the desirable qualities of a 
teacher studied by Roy and Baral (1964). The list was 
presented to forty judges working in training Colleges, Deptt. of 
Psychology, elementary school headmasters and inspectors. After 
averaging the ranks assigned by them five areas were selected 
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viz (i) mental ability (2) attitude towards children (3) 
adoptability (4) professional information (5) Interest in 
profession A total of 225 items covering these areas were 
prepared and after careful judging by ten judges 145 items were 
selected for item analysis. 
Item Analysis: 
The try-out test, consisting of 145 items, was administered 
an a sample of 370 teacher trainees in training schools of Bihar. 
The biserial correlations and the difficulty values were 
computed and only such items were retained which yielded the 
value of biserial correlation more than 0.20 Twenty-five items 
were rejected on this ground. Thus the final test consists of 120 
items. 
Standardization Sample: 
The final test draft consisting of 120 items, was 
administered on a sample of 1019 pupil teachers reading in 
Primary Teacher Training institutions of Bihar. Ninety cases 
were rejected as they were not properly consisted of 1000 
subjects. The distribution of scores for the total test and for the 
five areas of it were tested for normative by applying Chi-
Square technique. The distributions did not depart significantly 
from normalcy. 
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Reliability: 
Reliability of the test was examined by three different 
methods, namely split-half method, test retest method, and K-R 
method. Reliability co-efficient of the test by different methods 
is given below in the table. 
Method used N Reliablity P.Er. 
Coeffecient 
Split-half Method 1000 0.98 0.002 
Test-Retest Method 1000 0.97 0.004 
K-R. Method 1000 0^89 -
Validity: 
The scores on total test were validated against rating of the 
instructors of teacher training institutions. Product moment 
coffecient of correlation was between scores obtained on the 
test and the positions of trainees given by the instructors. The 
value of coeffecient of correlation was found to be 0.421 with a 
Probable error of + 0.026. 
Norms: 
Standard score norms, i.e. T-score norms and Percentile 
norms were established. 
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Scoring: 
All the items in test (areas) I, II, III, IV & V were marked 
right or wrong. For each right response. 'One is to be given & 
for each wrong. 'Zero'. Items n in a sub-tests II are to be 
scored on a five point scale. The best answer is to be given a 
credit of 'five' while the worst answer is to be given the credit 
of 'One' Final score of testee on this sub-test is obtained by 
dividing the so obtained scores by 5. The score on the whole 
test of a testee is obtained by adding his scores on all the five 
sub-tests. The maximum score one can obtained on this test is 
120. Scoring was made with the help of scoring key given with 
the test. 
Personal Values Questionnaire: 
The present tool was developed by Dr. (Mrs.) G.P. Sherry 
and Dr. R.P. Verma. 
Development of the Test: 
The format of P.V.Q. was that of a forced choice type with 
multiple choice items a question consisted of two parts (i) the 
stem and (ii) 3 items in the sieenyof the question a criterion 
situation for seeking the valub^references was depicted. The 
items depicted the values for which the respondent had to 
express his comparative preferences. Under the stimulus of the 
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criterion situation. In the preparation of the items of the PVQ 
the following considerations were kept in view: 
(1) The item should assess the designated value as validity 
possible. 
(2) The three items under any stem should be relevant to the 
criterion situation depicted in the stem of the question. 
(3) The three items should be nearly equally attractive. 
(4) Each of the ten values should be matched with the 
remaining nine values evenly. 
In the first draft of the PVQ there were 75 questions and 
each value was compared with each of the remaining nine 
values five times. The consideration (2) was satisfied by asking 
a number of persons, what they actually liked in a criterion 
situation. A few criterion situations and the corresponding items 
were selected from the literature. In order to satisfy the 
consideration (3) only the most popular items to a stem as 
elicited from the respondents were not included in a question. 
Three such items which were nearly equally mentioned by them 
were chosen. The consideration (1) related to the validity of the 
items. What value did an item denote? This problem was solved 
by means of the judgement of the faculty members of Womens 
Training College Dayal bagh. Item of each stem were assigned 
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to the different values. The vague and irrelevant items were 
weeded out. 
Pre Try Out: 
The PVQ was given three try outs. The first try out (pre 
try out) was done on a sample of 30 students of Intermediate 
classes and 13 teachers of the secondary schools. The result of 
the pre-try-out. Showed that 13 questions were not satisfactory 
at all. They were eliminated. The language of other questions 
was improved, (iii) The second draft of the PVQ contained 62 
questions and (62 x 3) 186 items. This draft was administered 
to a sample of 220 students (men and women of the 
intermediate classes of Arts Science and Commerce streams and 
90 teachers (men and women) of those schools. 
Item Analysis: 
Two indices of item parameters were calculated in the 
development of the P.V.Q. Firstly the popularity value for each 
item was found out by means of the following formula. 
Avg. Score on an item 
P.V. = 
Maximum Score alloted for the item. 
For calculating P.V. the first preference items marked with ( ) 
were given a score of 2, those marked with (X) a score of O & 
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the blank items a score of 1. 
Secondary triserial r was calculated to find out the item 
total correlations. The following formula was used. 
S[(z, - zj x] 
triserial - r^  = 
a 4^] 
Item Selection: 
The items were selected if their popularity value was found 
to lie between .200 and .800 and also if it correlated 
significantly with the total score i.e., triserial r value exceeded 
.180 (pc.Oiy. On the bases of these two criteria 40 questions 
having 120 (40 x 3) items were selected. It may be mentioned 
here that a question was rejected even when a single item under 
it was found unsatisfactory. 
Final Draft: 
Thus the final draft contained 40 questions. Each value has 
an equal number of items & there are 12 items for each value. 
Administration of the P.V.Q: 
PVQ may be administered individually as well as in a 
group. There is no time limit for filling out the questionnaire. 
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Scoring of the questionnaire: 
The responses were scored as follows. 
1. 2 for a check mark (v/^ showing the most preferred value 
under the stem. 
2. 0 for a cross (X) showing the least preferred value under 
the stem. 
3. 1 for the blank ( ) or unmarked item showing the 
intermediate preference for the value. Sometimes the 
respondents leave some questions unanswered. If the 
number of such questions is 4 or less, each item of the 
unanswered question should be scored 1. and if their 
number is more than 4 the questionnaire should be 
rejected. The correctness of scoring and recording of the 
totals for all the values is checked by summing the total 
for all of them on each page separately. If the grand total 
is 24 the scoring may be correct, provided that 
compensating errors have and been committed. 
Interpretation of Raw Scores: 
Raw scores obtained on the questionnaire are being 
correlated according to the corrections given in the table below. 
The corrections are necessary because the means for the values 
are not equal for a large number of persons. 
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Value 
Correction 
figures 
R 
0 
s 
-4 
D 
-3 
A 
0 
E K H P F.P H 
+3 -2 +3 +4 0 -1 
The plus corrections are to be added to the raw scores of 
an individual and the minus corrections are to be subtracted. 
But the corrected scores, should be rarely used because the 
corrections are only approximate. The users are advised to use 
the standard derived scores. 
Interpretation of the derived Scores: 
In order to interpret the derived scores, it is essential to 
fix up the score bounds for the qualitative categories. There is 
no universally accepted mode of conversion of the quantitative 
data into qualitative ones. Here an arbitrary scheme of 
conversion is given but it may be considered as satisfactory for 
most purposes. 
T-Scores 
65 & above 
55-64 
46-54 
35-45 
34 & below 
Sten Scores 
9 and 10 
7 and 8 
5 and 6 
3 and 4 
2 «& 1 
Percentile 
Ranks 
93 & above 
71-92 
30-90 
8-29 
7 & below 
Interpretation 
very high 
high 
average 
low 
very low 
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1. T scores are standard normalized scores with a mean of 50 
and SD of 10. 
2. Sten scores are standard normalized scores with a mean of 
5.5 and SD of 2. 
Validity of P.V.Q.: 
Validity of a tool is generally defined as its capacity of 
measuring what it purports to measure. The P.V.Q. was designed 
to measure the personal values. Hence the evidence of validity 
of P.V.Q. lies in the fact that an individual's score on a value 
e.g. religious value, as found by means of it is truly the index 
of his conception of desirability of religious motivation in 
making choices from among the available alternative in relevant 
situations. 
Validity Via Correlation: 
Although validity coefficients are liable to be deceptive 
and should not be accepted yet they prove to be useful, indices 
of validity of the hetrogenity of sample and other factors are 
kept in view in obtaining them. The validity of P.V.Q. was 
obtained by finding out the hierarchy of values of sample of 20 
Psychology students of B.A. Part III in two ways. Firstly they 
were administered PVQ and the hierarchy of their ten values 
was determined. Then they were asked to rank the ten values. 
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The two hierarchies were correlated and the ranked order 
coeffecient of correlation of 64 was found. This correlation is 
significant at .05 level (df = 8) Thus it may be said that the 
PVQ is a fairly valid tool to determine the hierarchy of values 
of a group. It may be remarked here that the foregoing evidence 
of the validity of PVQ are fairly strong. 
Reliability: 
Reliability of a tool is generally defined as the ratio of 
true variance to the obtained variance of the scores (Guilford). 
The error variance component of the scores generated by a 
perfectly reliable tool zero and there is no error of 
measurement. Hence reliablity is one of the most important 
characteristics of a tool which denotes how accurately the tool 
measures whatever it tends to measures. Two indices of 
reliability of the PVQ were found out. Firstly its reliability was 
determined by Hoyt's method using analyses of variance, which 
method is as effecient as Kuder Richardsons but less 
cumbersome. Secondly, two test retest reliabilities were 
determined one after an interval of 11 month and the other of 2 
months. Thus three sets of reliability coeffecients for the PVQ 
were given they are presented in the table below. 
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S.No. 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
Values 
Religious value 
Social value 
Democratic 
Aesthetic value 
Economic value 
Knowledge value 
Hedonistic value 
Power value 
Test-retctt 
Reliability 
Time gap time gap 
11 monthi 3 months 
{N-48) (N=25) 
.52 
.45 
.62 
.47 
.67 
.59 
.61 
.55 
Family Prestige value .57 
Health value .53 
.82 
.66 
.57 
.65 
.70 
.63 
.54 
.53 
.85 
.64 
Analysis 
variance 
reliabilities 
N-=50 
.64 
.47 
.48 
.56 
.70 
.50 
.60 
.60 
.67 
.52 
Standard 
Error of 
measurement 
1.6 
1.9 
2.4 
1.8 
2.0 
2.2 
2.0 
2.1 
1.6 
2.2 
It may be observed that the reliability coeffecients 
obtained after a time gap of 3 months are fairly high. The well 
conceptualized religious and family prestige values have 
reliability, coefficients of .82 & .85 respectively. The lowest 
reliability is for the power value (.53). The reliability 
coeffecient for other scales are in the neighbourhood of .60. 
Analysis of variance method of determining reliability yielded 
reliability coeffecients ranging from .47 for social value to .70 
for the economic value. These indices of reliability coeffecients 
ranging from .47 for social value to .70 for the economic value. 
These indices of reliablity of the different scales of values of 
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PVQ are also satisfactory. The last column gives the measures 
of this statistic for the ten values. It can be seen that the 
standard error of score for all the values becomes 2 on being 
rounded. The error of 2 score units may be considered small 
when the scores, can vary from 0 to 24. It is therefore, 
concluded that the PVQ is a reliable tool to measure complex 
variable such as values. 
Socio Economic Status Scale: 
This scale has being developed by R.L. Bharatdwaj, (Km) 
Shama Gupta N.S. Chauhan in the year 2000 it has been 
developed for the literate people, but it can be administered on 
illiterate people also, but only by personal interviews. 
Development of the Test: 
At preliminary stage fifteen areas of socio-economic-status 
were selected with the careful study of the relevant literature 
and from some popular tests in the field. The list of fifteen 
areas were submitted to twenty judges to known the most 
important areas as which can measure the socio-economic-
status, of the individual in society. Opinion of the twenty judges 
pointed only seven areas to provide the desired information. 
Items for each area then selected and were again submitted to 
fifty experts to determine the hierarchy or ranking with 
reference to their importance of the seven selected areas and 
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items related to different areas along with alternatives to each 
item if any. It has given three rank values ie, area rank value, 
item rank value and alternative rank value. With these three 
rank values the proportion rank scale value was calculated and 
then determined the weighted scores for each item. Many items 
and their alternative items which were not approved by the 
experts or found a very little scale values were then discarded. 
The first form of the scale was then developed with the 
help of hierarchies as determined by the experts. The first form 
of the scale was administered on a sample of twenty students, 
which indicated the different types of difficulties in the process, 
of administration, scoring etc. By removing and minimising 
these difficulties in the different aspects of the scale, the final 
form emerged for the purpose of scaling. This form of the scale 
can be understood easily with the help of the Table given 
below. 
SI. No. 
1. 
2. 
3. 
4. 
Area 
Social 
Family 
Education 
Profession 
A. Doctors 
B. College Principals 
C. Administrators 
Items 
2 
4 
7 
14 
Alternative 
5 for each item 
5 for each item 
0 
-
3 
3 
3 
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D. Forces (4) 
E. Officers 
F. Lawyers 
G. Teachers 
H. Writers 
I. Business Personnels 
J. Artists 
K. Engineers 
L. Leaders 
M. Managers 
N. Miscellaneous 
5 Caste 
6. Total assets 
7. Monthly income 
Reliability: 
3 
6 
6 
2 
1 
1 
3 
3 
7 
3 
2 
4 
2 
5 
The realiablity of the test has been calculated by test and 
retest method. The scale was administered on a sample of 100 
students and after 21 days it was re-administered on the same 
sample. The correlation between two scores was calculated by 
Spearman Brown formula. The following reliability coeffecient 
correlation were found in seven areas and of the scale as a 
whole. 
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SI.No. Area Coeffecient Correlation 
1. Family .72 
2. Social .68 
3. Education .82 
4. Profession .76 
5. Caste .92 
6. Total assets .67 
7. Monthly Income .73 
8. Scale (as a whole) .75 
Validity: 
The validity of this scale is expected to be high and 
promising. 
Administration: 
It is a self administering scale. It gives better results with 
individual testing rather than with group testing. In group 
situation the tester also can get quite appropriate results only 
after establishing good rapport with the testers. The testees 
discussed the desired purpose and explained the description and 
instructions of the test. The instructions were read out loudly by 
the tester, while subjects read them silently along with him. 
There is no time limit for the testees to record the responses in 
this case. Ordinarily an individual took 10 to 15 minutes to 
record his responses. 
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Scoring: 
Scoring of the test is very easy and of a quantitative type. 
Scoring key provides the weightage score for each item. Every 
alternative of any of the item has only one weighted score 
which will serve to provide the score if any ticked ( v ^ is 
present in the horizontal. The scoring key has to be placed 
vertically between the two assigned points on the test. The 
separate scores for each separate area are then to be totalled 
vertically. These totals of the scores for each separate area are 
there-after to be put in big boxes provided at the vertical end 
of each area. The same scoring process has been followed in 
respect of each page of the scale. There are separate scoring 
keys for each page of the test and the keys have been numbered 
accordingly. 
Statistical treatment used: 
The analysis of the data means studying the organized 
material in order to discover inherent facts, which further helps 
to determine sound conclusions and valid generalizations. In the 
present study the data has been statistically treated in the 
following ways. 
* Mean, median, standard-deviations, skewness and kurtosis 
were calculated to carry out further calculations. 
97 
* Since the product moment coeffecient of correlation is one 
of the standardized techniques used for describing the 
degree of association existing between two-variables, 
therefore in the present study the investigator employed 
product moment coeffecient of correlation to in order to 
find out the nature of interrelationship among all the 
variables (job-satisfaction, teaching aptitude and ten 
personal values). 
* Those variables which were found significantly correlated 
with Job-satisfaction, were again correlated with it, but this 
time through the technique of partial correlation, where the 
effect of socio-economic status was partialled out. 
CHAPTER-IV 
ANALYSIS, INTERPRETATION AND DISCUSSION 
Skewness and Kurtosis 
Product Moment coeffecient of correlation 
A-Job-satisfaction and other variables 
B-Teaching-aptitude and other variables 
C-Different values and socio-economic-status 
Partial correlation. 
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In the present investigation an attempt has been made to 
discover the nature of relationship between job-satisfaction and 
teaching-aptitude and personal values of the teachers teaching in 
the special schools for the blind. A review of related literature 
has shown that there is a significant influence of socio-
economic-status upon job-satisfaction. The effect of socio-
economic-status should be controlled to obtain the real 
relationship between the dependent and independent variables. 
Therefore the investigator for the same reason has controlled 
the socio-economic-status of teachers. In order to analyse the 
data firstly the means, medians skewness and kurtosis were 
calculated. Secondly the product moment coefficent of 
correlation was employed to compute the relationship among 
thirteen variables under study. The variables which were found 
to be significantly correlated with job-satisfacantion were again 
correlated but this time the effect of socio-economic-status on 
these variables was partialled out. 
However the skewness and kurtosis of the distributions 
under study have been calculated to know the real position of 
the distributions. Which is being presented in the following 
pages. 
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SKEWNESS AND KURTOSIS: 
Table 4.1 Basic statistics of Job-satisfaction obtained by 
special teachers 
Variable Mean Median S.D. Skewness Kurtosis 
Job-satisfaction 204.03 206.88 25 -0.24 0.21 
The above table depicts that there is not much difference 
between the mean and median of the distribution (difference = 
2.05). As the median is greater than the mean the distribution 
gets little negatively skewed towards the left.Since the 
difference between standard value of skewnes and obtained 
value is only 0.24 the distribution is almost normal. Similarly 
the difference between the obtained value of Kurtosis (0.21) and 
the desired value (.263) is only .053 which is almost negligible. 
So the distribution is towards normalcy. Same could be seen 
from the figure 4.1 also. 
Table 4.2 Basic statistics of teaching-aptitude obtained by 
special teachers 
Variable Mean 
Teaching-aptitude 65.45 
Median 
62.42 
S.D. Skewness 
20.29 0.41 
Kurtosis 
0.397 
It is clear from the above table that the values of mean 
score and that of median posses some difference. But as the 
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mean value is greater than the median, therefore the nature of 
the distribution is positively skewed towards right and there is 
slightly higher skewness as its value (0.41) is greater than the 
normal skewness (Zero). In case of kurtosis, its value is higher 
(.397) than the normal one (.263). The difference between the 
two is only of 1.34 which is meaningless. So the distribution is 
considered to be normal. The figure 4.2 also depicts the same. 
Table 4.3 Basic statistics of Religious Values obtained by 
special teachers 
Value Mean 
Religious Values 13.73 
Median 
13.70 
S.D. 
2.74 
Skewness 
0.218 
Kurtosis 
0.350 
The above table depicts that values of mean and median 
scores obtained by the teachers on religious values are almost 
equal i.e. 13,73 and 13.70 respectively. The skewness calculated 
in this regard is 0.218 which is close to the normal value of 
skewness i.e. Zero. It means that the distribution of scores for 
the religious value is almost normal. Similarly the calculated 
value for skurtosis is quite close to the normal value of kurtosis 
ie .263. This too indicates that the distribution of the scores is 
almost normal. The figure 4.3 also makes it clear. 
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Table 4.4 Basic statistics of the social values obtained by 
special teachers 
Value 
Social Values 
Mean 
13.29 
Median 
13.4 
S.D. 
2.62 
Skewness 
-0.137 
Kurtosis 
0.32 
In the above table the mean score for the social value is 
some what equal to the median score of the same value ie 
13.29 and 13.4 respectively. This indicates that more closer are 
the mean and median the leasser would be the skewness. The 
skewness as known in the table is -0.137 which means that the 
distribution of scores for this particular value possess only little 
negative skewness. Whereas the value of kurtosis came out to 
be 0.32 which is slightly greater than the normal one ie 0.263. 
Thus the distribution is almost normal. The figure 4.4 also 
indicates the same results. 
Table 4.5 Basic statistics of democratic values obtained by 
special teachers 
Value Mean 
Democratic Valuesl4.29 
Median 
13.80 
S.D. 
2.78 
Skewness 
0.49 
Kurtosis 
0.28 
It is clear from the above table that there is a slight 
difference between the mean (14.29) and median (13.80) for the 
democratic value. Because of this difference the distribution is 
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slightly skewed and there is a positive skewness as mean is 
greater than the median. Where as the value of kurtosis is 
concerned, there is not much difference between the obtained 
(0.28) and the normal value (.263). So the distribution is quite 
normal. Same is shown by the figure 4.5. 
Table 4.6 Basic statistics of aesthetic values obtained by 
special teachers 
Value Mean 
Aesthetic Values 13.87 
Median 
13.60 
S.D. 
2.70 
Skewness 
0.28 
Kurtosis 
0.56 
The table shows that there is a negligible difference 
between the mean and median of aesthetic values. As a result 
the skewness came out to be 0.28, which is meaningless. So the 
distribution of the scores is considered to be normal. The value 
of kurtosis came out to be 0.56 which is greater than the 
normal value (.263). Therefore the distribution is slightly platy 
kurtic. Same can be seen from the figure 4.6. 
Table 4.7 Basic statistics of economic valuesobtained by 
special teachers 
Value Mean 
Economic Values 13.25 
Median 
13.60 
S.D. 
2.95 
Skewness 
-0.38 
Kurtosis 
0.13 
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Here it can be clearly seen that there exists not much 
difference between the mean and median. Median is little bit 
greater than the mean, the skewness came out to be negative ie 
-0.38 so the mean lies to the left of the median and distribution 
is little negatively skewed. The kurtosis ie 0.13 is less than 
.263. Therefore the distribution is insignificantly lepto-kurtic. 
The figure 4.7 also reveals the same. 
Table 4.8 Basic statistics of knowledge values obtained by 
special teachers 
Value Mean 
Knowledge Values 13,60 
Median 
14.10 
S.D. 
2.52 
Skewness 
-0.50 
Kurtosis 
0.32 
Here it can be clearly seen that there exists a significant 
difference between the mean and median. As median ie 14.1 is 
slightly greater than the mean ie 13.60. Since in this distribution 
also the mean lies to left of the median because of which the 
distribtion become minutely skewed towards left. In the case of 
kurtosis the obtained value is slightly greater than the normal 
value (.263) so the distribution would be little bit platykurtic 
and tending towards normalcy. Same results are conveyed by 
the figures 4.8 also. 
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Table 4.9 Basic statistics of hedonistic values obtained by 
special teachers 
Value Mean Median S.D. Skewness Kurtosis 
Hedonistic Values 14.24 13.9 2.58 0.39 0.11 
As shown in the above table the values of mean median are 
equal to 14.24 and 13.9 respectively. But there is little 
difference between the two as the mean is greater than the 
median. Therefore a slight positive skewness exists in the 
distribution. Since the value of kurtosis (0.11) is little less than 
the normal one ie .263. So the curve is almost normal, as it is 
also clear from the figure 4.9. 
Table 4.10 Basic statistics of power values obtained by 
special teachers 
Value 
Power Values 
Mean 
12.9 
Median 
13.3 
S.D. 
2.87 
Skewness 
-0.41 
Kurtosis 
0.12 
The above table depicts that the mean score (12.9) for the 
power value is less than the median score (13.3) indicating that 
there is a minute difference between the mean and the median 
because of which the distribution is negatively skewed. In the 
case of kurtosis the value came out to be 0.12 which is less 
than the kurtosis of normal distribution ie .263. As a result the 
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distribution of the scores of power value is found to be 
somewhat normal. The figure 4.10 also reveals the same 
findings. 
Table 4.11 Basic statistics of family prestige values obtained 
by special teachers 
Value Mean Median S.D. Skewness Kurtosis 
Family Prestige 14.2 13.84 2.85 0.36 0.11 
Values 
The above table reveals that there is a meaningless 
difference between the mean and median scores of family 
prestige values. The skewness calculated come out to be 0.36 
which shows a slight positive skewness of the distribution 
towards right. Whereas the value of kurtosis being close to the 
values of normal kurtosis so the distribution is said to be 
almost normal. Same is shown in the figure 4.11 of frequency 
distribution sof family prestige values. 
Table 4.12 Basic statistics of heath values obtained by 
special teachers 
Value 
Health Values 
Mean 
16.08 
Median 
15.34 
S.D. 
2.86 
Skewness 
0.14 
Kurtosis 
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The table indicates that there is a slight variation in the 
values of mean and median of health values. Since mean ie 
16.08 is greater than the median so there exists an insigniflcant 
positive skewness in the distribution. The value of kurtosis 
shows that the distribution is little bit leptokurtic as the value 
of kurtosis is less than the value of normal one (.263). The 
obtained value indicated that the distribution is near 
normalcy.The figure 4.12 also reveals the same result. 
Table 4.13 Basic statistics of socio-economic-status obtained 
by special teachers 
Variable Mean Median S.D. Skewness Kurtosis 
Socio-Economic- 57.09 54.96 8.03 0.78 0.15 
Status 
In the given table as it can be seen that mean score (57.09) 
is higher than the median (54.96). Since the difference between 
the two is 2.11, so the distribution is also found to be 
positively skewed towards right, which is insignificant. It shows 
that greater the difference between mean and median greater 
would be the value of skewness. The value of kurtosis is equal 
to 0.15. This indicates about a slightly normal distribution of 
the scores of socio-economic-status. Same results can be seen 
from the graptical representation 4.13 of the frequency 
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distributions. 
PRODUCT MOMENT COEFFECIENT OF CORRELATION 
A- JOB-SATISFACTION AND OTHER VARIABLES 
Table 4.15 Correlation between Job-satisfaction and 
Teaching-Aptitude 
Variable Correlation Level of Signiflcance 
Job-satisfaction and 
.3259 .01 
Teaching-Aptitude 
The above table depicts that there is a positive and 
significant relationship between job-satisfaction and teaching-
aptitude as the obtained value of correlation is .3259, which is 
highly significant at .01 level of significance. Thus it can be 
said that, there is a direct relationship between job-satisfaction 
and teaching - aptitude, in other words the higher the level of 
teaching aptitude among special teachers higher would be their 
job-satisfaction. A study conducted by Asha and Satpal (1994). 
Corroborating the finding of the present study revealed that 
more competent teachers are more satisfied with their jobs than 
the less competent ones and they are rated higher by pupils. 
The study by Anand (1980) also supports the findings of the 
present study. It was concluded that highly satisfied teachers 
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were found to be conscientious towards their Job. Sukwal 
(1977) also supports the results of the present investigation 
showing that trained teachers were found to possess more 
favourable attitude towards teaching profession, and that 
educational qualifications were found to be an important factor 
in selecting the profession. 
Table 4.16 Correlation between Job-satisfaction and 
Religious Values 
Variable Correlation Level of Significance 
Job-satisfaction 
.1854 .01 
Religious Values 
The table 4.16 indicates that the job-satisfaction among 
teachers teaching in special schools for the blind is highly 
correlated with their religious values. It means that the teachers 
who possess high religious values are highly satisfied with 
their job of teaching. The value of correlation ie .1854 between 
the two variables is found to be significant at .01 level and also 
positive. The positiveness of correlation show a direct 
relationship between the two. But the findings of Anand (1980) 
revealed the contradictory results like according to it job-
satisfaction was found to be negatively associated with religious 
values of the teachers. In the opinion of the investigator the 
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difference between the two studies may also be because the 
teachers after getting employment in special schools develop 
more faith in God. 
Table 4.17 Correlation between Job-satisfaction and 
Social Values 
Variable Correlation Level of Significance 
Job-satisfaction 
.0146 Insignificant 
Social Values 
It is clear from the table 4.17 that there is no relationship 
between job-satisfaction and social values, as the value of 
correlation is equal to .0146 which is insignificant at .05 level 
of significance. It means that both these variables are 
independent of each other. Contrary to this finding Anand (198) 
concluded that job-satisfaction is negatively related to social 
values. In one study Devi (1995) revealed contradictory results 
as it says that highly satisfied teachers were more sociable. 
Ahmed (1986) also concluded same results like social relations 
are positively associated with satisfaction with job. Since all 
these studies contradict the finding of the present study, this 
may be because the present study is conducted on the teachers 
teaching the blind population, and they are not looked upon 
with respect by the society member, so they too become 

no 
indifferent towards the society. 
Table 4.18 Correlation between Job-satisfaction and 
Democratic Values 
Variable Correlation Level of Significance 
Job-satisfaction 
-.1428 .05 
Democratic Values 
The above table shows that there exists significant 
correlation between job-satisfaction and democratic values of 
teachers under study. It is so because the value of correlation ie 
-.1428 came out to be significant at .05 level of significance. 
Thus it can be said that the two variables are related to each 
other but inversely as the nature of relationship is negative. No 
such attempt has been made so far in this direction in the 
knowledge of the present investigator. However a study 
conducted by Anand (1980) revealed that Job-satisfaction of 
working teachers was independent of the climate in which they 
work. Studies by Kathleen, Kries and Dorothy (1986) and by 
Ahmed (1986) somehow contradicting the present results 
concluded that teachers autonomy is directly related to their 
level of job-satisfaction Similarly Samad (1986) in a study 
concluded contradictory results that teachers in more open 
climate schools enjoyed more job-satisfaction with respect to 
I l l 
principal than teachers in less open climate schools. The 
difference between these finding may be so, because the present 
study is conducted on the special teachers working in a 
different school climate (schools for the blind). 
Table 4.19 Correlation between Job-satisfaction and 
Aesthetic Values 
Variable Correlation Level of Significance 
Job-satisfaction 
.1263 Insignificant 
Aesthetic Values 
In table 4.19 the value of correlation between job-
satisfaction and aesthetic values among teachers teaching in 
special schools for the blind is found to be insignificant ie 
.1263 which indicates that these two variables have no relation 
and they are independent of each other. While the study of Jain 
(1980) contradicts the result of the present study, as according 
to it aesthetic values of the teachers had an unfavourable effect 
on their attitude towards teaching. The differentiation between, 
the two studies may be because the present research work is 
conducted on the special teachers teaching the blind. 
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Table 4.20 Correlation between Job-satisfaction and 
Economic Values 
Variable Correlation Level of Significance 
Job-satisfaction 
-.1956 .01 
Economic Values 
The above table makes it clear that job-satisfaction among 
special teachers is highly correlated with their economic values. 
But as it can be seen in the table that the nature of the 
relationship is negative. The value of correlation came out to be 
-.1956 which has been found significant at .01 level of 
significance. This indicates that there is an inverse relationship 
between these two variables. In other words higher economic 
values leads to lower job-satisfaction among the teachers and 
vice-versa. This finding is corroborated by the finding of Ahmed 
(1986) which also showed that economic gains were negatively 
correlated with job-satisfaction. Anand (1980) support, the 
finding of the present study who concluded that job-satisfaction 
is negatively related to economic values, while Aggarwal (1991) 
contradicting it reveals that economic values were found to be a 
correlate of job-satisfaction. Thus in the opinion of the present 
investigator the findings came out to be so, because the 
teachers who strive for more money and materialistic gains find 
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less statisfaction in their job, of teaching in special school for 
the blind. 
Table 4.21 Correlation between Job-satisfaction and 
Knowledge Values 
Variable Correlation Level of SigniHcance 
Job-satisfaction 
.1722 .05 
Knowledge Values 
In the above table job-satisfaction among special teachers 
(teaching in special schools for the blind), is found to be 
positively correlated with their knowledge values. The 
correaltion between them is equal to .1722, which is highly 
significant at .05 level of significance. Therefore it can be said 
that the teachers who are knowledgeable, and are more 
intellectual find themselves more satisfied in the job of teaching 
or the teachers who are highly satisfied with their job are also 
higher in knowledge values. Supporting the present result 
Chandra (1977) revealed that teachers found that their job 
provide more intellectual challange than administrator's job. 
They perceived their job favourably on intellectual challange. 
This might be because higher the job-satisfaction higher would 
be the craving for gaining more knowledge, as then the job 
seeems interesting to the satisfied teachers and they enjoy fully. 
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Table 4.22 Correlation between Job-satisfaction and 
Hedonistic Values 
Variable Correlation Level of Significance 
Job-satisfaction 
.0426 .Insignificant 
Hedonistic Values 
In the table 4.22 the value of correlation, between job-
satisfaction and hedonestic values came out to be .0426. Which 
is insignificant at .05 level of significance.This indicates that 
job satisfaction among special teachers has nothing to do with 
their hedonistic values and these are independent of each other. 
While Anand (1980) showed contraradictory results in a study, 
who concludes that satisfied teachers are found to be outgoing, 
sober and venturesome. This difference in the two flndings may 
be because the present study is conducted on teachers teaching 
the blind children in special schools for the blind, while the 
other study might be conducted on the teachers of sighted 
children teaching in regular schools. 
Table 4.23 Correlation between Job-satisfaction and 
Power Values 
Variable Correlation Level of Significance 
Job-satisfaction 
-.1732 .05 
Power Values 
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The table 4.22 depicts that teachers job-satisfaction is 
highly correlated with their power values. But the relationship 
between the two is negative in nature. This reveals that teacher 
who are more dominating and who exercise more authority or 
power over others are less satisfied with their job, as 
compared to those who are highly satisfied. Thus there exists an 
inverse relationship among them. According to the findings by 
Aggarwal (1991) it was found that the leadership qualities of 
heads of the institutions promoted job-satisfaction of teachers, 
Jain (1982) In a similar study Kaur (1980) found that total 
leadership behaviour appeared as correlates of job-satisfaction 
among teachers also revealed in a study that pupils interacted 
more in the classroom of teachers having a positive attitude 
towards teaching profession. In other words it can be said that 
teachers who are dissatisfied, dominated their classes and 
dislike any kind of leadership from the other side. 
Table 4.24 Correlation between Job-satisfaction and 
Family prestige Values 
Variable Correlation Level of Signiflcance 
Job-satisfaction 
-.0314 Insignificant 
Family prestige Values 
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The results in the above table slow that there is no 
relationship between job-satisfaction and family-prestige values 
of teachers teaching the visually disabled. It is so because the 
value of corelation is equal to -.0314, which is insignificant at 
.05 level thus these two variables are said to be independent of 
each other. Review of the previous researches reveals that no 
similar attempt has been made so far in the knowledge of the 
investigator However According to one study by Ahmed (1986) 
social-relations, prestige were found to be positively associated 
with teacher's job satisfaction. Hill, Tim (1999) in their study 
showed that dissatisfaction among teachers results mainly from 
the low status which they felt was according to their job. 
Sukhwal (1977) also concluded that factors related to family 
operated in selecting the profession of teaching. A study by 
Nair (1974) also revealed that caste and religion were not found 
to be affecting teaching ability. 
Table 4.25 Correlation between Job-satisfaction and 
Health Values 
Variable Correlation Level of Significance 
Job-satisfaction 
-.0210 .Insignificant 
Health Values 
It is clear from the above table that there exist no 
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relationship between job-satisfaction of speical teachers and 
their health values. It is so as the value of correlation i.e. -
.0210 between the two variables is found to be insignificant at 
.05 level of significance. Therefore it can be said that these two 
are independent of each other. Contrary to the present finding 
Babu (1992) concluded that job involvement and state of health 
had a positive effect on the level of job-satisfaction. Same 
results are shown by a study conducted by Bradfield, Robert 
and Jones (1984) which concluded that, poor diets might 
contribute to the teachers burnout and further it may inculcate a 
teacher's insensitivity to the effects of poor dietory habits on 
behaviour and learning. The difference in the findings of these 
studies and that of the present sutdy may be because the 
present investigation is conducted on the teachers of special 
schools for the blind, where they remain so involved in their 
work that they don't care about their health as the teachers of 
sighted children have lesser work load on them. 
Table 4.26 Correlation between Job-satisfaction and 
Socio Economic Status 
Variable Correlation Level of Significance 
Job-satisfaction 
.3779 .01 
Socio Economic Status 
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The above table depicts that there is significantly high and 
positive relationship between teachers (special) job-satisfaction 
and and socio-economic status. The obtained value of 
correlation ie .3779 shows that higher the socio economic status 
higher would be the job-satisfaction. In otherwords the teachers 
who are coming from higher socio-economic status are more 
satisfied with their job of teaching. In the opinion of the 
investigator this may be so because those teachers who belong 
to higher socio-economic status are more satisfied as they are 
from well off families, but cominng from poor families or poor 
socio-economic status expected high returns from their job, and 
when they do not get the same they become dissatisfied with 
their profession of teaching. Supporting the results of the 
present study Kaur (1986) revealed that from among personal 
factors socio-conomic status was found to be a correlate of job-
satisfaction while Shahikala (1978) found that socio-economic 
status was not related to teacher behaviour indices. 
B- TEACHING-APTITUDE AND OTHER VARIABLES 
Table 4.27 Correlation between Teaching-Aptitude and 
Religious Values 
Variable Correlation Level of Signiflcance 
Teaching Aptitude and 
.0400 .Insignificant 
Religious Values 
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The above table depicts that there exists no correlation 
between teaching aptitude and religious values of teachers 
teaching in special schools for the blind. The value of 
correlation between the two came out to be .0400 which is 
insignificant at .01 level of significance. This indicates that 
religious values do not relate significantly with teaching 
aptitude. In other words these variables are independent of each 
other. A study corroborating with the present study was 
conducted by Nair (1974) which reveals that religion of teachers 
was not found to be affecting teaching ability. Zuberi (1984) 
found that teachers high on religious values exhibit indirect 
behavious towards their pupils. While a study by Sharma (1984) 
somehow contradicting the findings of present study revealed 
that a positive correlation was found to, exist between teaching 
apititude and teachers morality. While Sharique (1984) 
concluded that religious values of teachers, are found 
significantly related to their educational view point but in the 
opposite direction. In the opinion of the investigator this is 
because the teachers who are more religious possess more love 
for their religion and devote more time to it as a result their 
aptitude in teaching remain subdued. 
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Table 4.28 Correlation between Teaching-Aptitude and 
Social Values 
Variable Correlation Level of Signiflcance 
Teaching Aptitude and 
.0882 Insignificant 
Social Values 
It is clear from the table 4.28 that teaching aptitude is 
found to be independent of teacher's (special) social values, as 
the value of correlation is .0882 which is not significant at .05 
level. This means that their is no relationship between these 
two variables becuase the social values of the teachers teaching 
the blind are found not to affect teacher's teaching aptitude and 
vice-versa. Contrary to this finding a study conducted by 
Chandra (1977) revealed that effective teachers differed 
significantly from ineffective teachers on their social values. 
Where as in a similar study Usmani (1987) corroborating the 
present finding showed that the high and effective principals are 
not found to be significantly different on their social values. 
Jain (1982) also concluded that the influence of community in 
educational programmes was not favoured by teachers in other 
words the teacher's attitude towards educational process had 
signifcantly negative relationship with other teachers and 
community's support to education. In the opinion of the 
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researcher the present finding came out to be so because the 
special teachers who prossess high teaching aptitude are 
indifferent of society and its norms. 
Table 4.29 Correlation between Teaching-Aptitude and 
Democratic Values 
Variable Correlation Level of Significance 
Teaching Aptitude and 
.0772 Insignificant 
Democratic Values 
It is clear from the above table that teaching aptitude is not 
related to the democratic values of teachers teaching in the 
schools for the blind, because the value of correlation ie .0772 
is insignificant. In other words these two variables are 
independent of each other. A perusal of previous researches 
revealed that no such attempt has been made as far as the 
knowledge of the investigator is concenred. However Jain 
(1982) revealed in a study that teachers who are given full 
freedom to discuss controversial issues in the class-room asked 
more question. 
Table 4.30 Correlation between Teaching-Aptitude and 
Democratic Values 
Variable Correlation Level of Significance 
Teaching Aptitude and 
.0294 Insignificant 
Democratic Values 
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The table 4.30 depicts that there exists no correlation 
between special teachers teaching-apititude and their aesthetic 
values, as it can be seen that the value of correlation between 
them came out to be insignificant. It means that teachng 
aptitude among teachers is independent of their aesthetic values. 
In one study Sharique (1984) indicated that same results, like 
aesthetic values were not found to be related with teachers 
educational view point. While Jain (1982) found that aesthtetic 
values of teachers were not significantly related to their 
effective behaviour of teachers and that the teachers with a high 
aesthetic values did not have favourable attitude towards 
teaching. Similarly Usmani (1987) also revealed that aesthetic 
values have nothing to do with principal's effectiveness Zuberi. 
(1984) concluded that those high on aesthetic values used 
controlling behaviours. 
Table 4.31 Correlation between Teaching-Aptitude and 
Economic Values 
Variable Correlation Level of Significance 
Teaching Aptitude and 
-.1902 .01 
Economic Values 
The table 4.31 indicates that the teaching-aptitude of 
teachers teaching in special schools for the blind is significantly 
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correlated to their economic values as the value of correlation 
came out to be -.1902 which is significant at .01 level of 
significance. But the nature of relationship between the two, is 
negative, that is they are inversely related to each other. In 
other words the teachers who possessed higher level of teaching 
aptitude and low economic values. In the opinion of the 
researcher this may be because the teachers having higher 
teaching aptitude may be far away from the greed of money and 
material gains. Their main aim would have been to gain and 
disburse knowledge. Sharique (1987) contradicts the results of 
the present study who concluded that economic values are not 
found to be related to teacher's educational view point. The 
result of the two studies contradicts to each other may be 
because the present study is conducted on special teacher 
teaching the blind children. While serving their blind pupils they 
become more dedicated towards their teaching and they forget 
about any kind of materialistic gains. 
Table 4.32 Correlation between Teaching-Aptitude and 
Knowledge Values 
Variable Correlation Level of Significance 
Teaching Aptitude and 
.5616 .01 
Knowledge Values 
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The above tabe indicates that the teaching aptitude of 
teachers teaching in schools for the blind is significantly related 
to their knowledge values. Since the nature of the relationship 
is positive, thereby indicating that the teachers who possessed 
higher knowledge values have higher teaching aptitude and vice-
versa. Zuberi (1984) corrborating the findings of the present 
investigation that the teachers high on theoritical values are 
found to dominate their classes with talk. Similarly Jain (1982) 
also supports the results of the present study by revealing that 
teachers with a positive attitude towards teaching reacted to the 
ideas and feelings of pupils and frequently created an emotional 
climate in the class. 
Table 4.33 Correlation between Teaching-Aptitude and 
Hedonistic Values 
Variable Correlation Level of Significance 
Teaching Aptitude and 
.1112 Insignificant 
Hedonistic Values 
It can be seen from the above table that values of 
correlation between teaching-aptitude and hedonistic values is 
significant. It reveals that there is no relationship between the 
two. This in the opinion of the investigator may be because the 
teacher teaching-aptitude has nothing to do with the belief in 
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pleasure. No such type of research work has been made in this 
direction so far as the investigator knows. 
Table 4.34 Correlation between Teaching-Aptitude and 
Power Values 
Variable Correlation Level of Significance 
Teaching Aptitude and 
.0237 Insignificant 
Power Values 
It is clear from the above table tht there exits insignificant 
correlation between teaching aptitude and power values among 
teachers teaching in the special schools for the blind because 
the correlation value between them came out to be .0237. Thus 
it can be said that these values are independent of each other. 
Zuberi (1984) revealed similar results concluding that academic 
career does not affect the teacher's behaviour. Chandra (1977) 
also concluded in a study that comparisons of teacher's 
perceptions and each of the other group's perception of work 
values in teaching revealed a general agreement among all the 
groups regarding what teaching has to offer in terms of power. 
While Roy (1981) also concluded that significant correlation 
existed between leadership among teachers and attitude towards 
teaching. The difference between the findings of the present 
study and of these studies is because the present investigation, 
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is conducted on the teachers of special schools for the blind, 
where the responsibility of the teacher is to show more love 
instead of power towards children. 
Table 4.35 Correlation between Teaching-Aptitude and 
Family Prestige Values 
Variable Correlation Level of Significance 
Teaching Aptitude and 
-.1465 .05 
Family Prestige Values 
The table 4.35 shows that there is a significant but negative 
relationship between teaching aptitude and family-prestige values 
of the special teachers the value of correlation is equal to -
.1465. This indicates that the teachers who possess higher level 
of teaching aptitude show less family prestige values. In other 
words teachers higher family prestige values leads to lesser 
aptitude for teaching among the teachers. According to the 
investigator this may be so because the teachers who have the 
bent of mind towards teaching profession don't believe in the 
difference of caste, religion etc. The investigator could not find 
any research in this field. However Sharique (1984) found that 
progressive teachers favour leftist ideologies. 
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Table 4.36 Correlation between Teaching-Aptitude and 
Health Values 
Variable Correlation Level of Significance 
Teaching Aptitude-
.0690 Insignificant 
Health Values 
The above table shows that there is no significant 
relationship between teacher's health values and their teaching 
aptitude. These both variables are independent of each other as 
the value of correlation between the two came out to be .0690 
which is insignificant at .05 level of significance. In the opinion 
of the investigation it may be because the teachers who possess 
higher teaching aptitude become indifferent towards their health 
values. 
Table 4.37 Correlation between Teaching-Aptitude and 
Socio-Economic Status 
Variable Correlation Level of Significance 
Teaching-Aptitude 
.2482 .01 
Socio-Economic Status 
The above table depicts that there is a significant and 
positive relationship between teaching-aptitude and socio-
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economic-status of the special teachers, as the value of 
correlation is found to be significant at .01 level of significance. 
This reveals that there is a direct relationship between the two 
variables and that the teaching aptitude of special teachers is 
determined by their socio-economic background. This maybe so 
because high socio-economic-status in the society leads a person 
to opt the teaching profession and that too in special schools 
for the blind. The results of the present investigation reveals 
that socio-economic-status play a quite prominant role in 
determining the teaching-aptitude of special teachers. But 
unfortunately no such attempt have been made in this important 
area. However Usmani (1987) concluded in a study that 
effective principals are found to come from low socio-economic 
status. 
C- DIFFERENT VALUES AND SOCIO-ECONOMIC-STATUS: 
Table 4.38 Correlation between Religious Values and 
Other Variables 
Variable Correlation 
Social Values 
Democrative Values 
Aesthtetic Values 
Economic Values 
Knowledge Values 
-0.4495 
-0.1390 
-.0514 
.1291 
-.0215 
Level of 
Signifi-
cance 
.01 
.05 
Insig. 
Insig. 
Insig. 
Variable Correlation 
Hedonistic Values 
Power Values 
Family Prestige 
Values 
Health Values 
Socio Economi 
Status 
.0459 
-.1237 
-.0818 
.0830 
-.0151 
Level of 
Signifi-
cance 
Insig. 
Insig. 
Insig. 
Insig. 
Insig. 
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It is clear from the above table that when religious values 
of the teachers teaching in special schools for the blind were 
correlated with other values. It is found that religious values 
and social values are highly correlated with each other but the 
relationship between the two is negative. The value of 
correlation between them is found to be significant at .01 level 
of significance. It means higher the religious values among 
teachers, lower would be their social values and vice-versa. In 
the opinion of the investigator this may be so because teachers 
who are more religious they believe God and are God fearing. 
But the fact is that they are not respected by the society, as a 
result their soical values become lesser.While those teachers 
who find themsleves involved more in social work they get no 
time for performing religious acts. The values of correltions 
between religious values and other values like aesthetic, 
economic, knowledge, hedonistic, power, family prestige and 
health values indicate that there exists insignificant relationship. 
In other words they are independent of religous values. The 
democratic values on the other hand are found significantly 
correlted with religious values at .05 level of significance the 
nature of relationshp here too is negative. This shows that 
teachers who are high on religious values are found to be low 
on democratic values. Review of the related literature reveals 
that a study conduccted by Sharique (1984) corroborating with 
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the finding of the present study revealed similar signs as 
according to it the traditional teachers were found to be more 
religious value oriented than the progressive teachers. Thus who 
are more democratic possessed less religious values and vice 
versa This may be so because the more religous people are less 
democratic in nature as they are more God fearing and believe 
in truth, they leave everything on the will of God. The table 
further shows that there is no correlation between teacher's 
religious values and their socio-economic status. The values of 
correlation between these two variables is equal to -.0151 which 
is insignificant. It shows that they are independent of each 
other. Though the relationship is meaningless but it is negative 
in nature which indicates that more religious teachers do not 
come from higher socio-economic-status. 
Table 4.39 Correlation between Social Values and 
Other Variables 
Variable 
Democrativ Values 
Aesthtetic Values 
Economic Values 
Knowledge Values 
Correlation 
-.2729 
>.0892 
-.0947 
-.0433 
Level of 
Signifi-
cance 
.01 
Insig. 
Insig. 
Insig. 
Variable Correlation 
Hedonistic Values 
Power Values 
Famil Prestige 
Values 
Health Values 
Socio Economi 
Status 
-.0092 
.0526 
.1205 
.0851 
.0830 
Level of 
Signifi-
cance 
Insig. 
Insig. 
Insig. 
Insig. 
Insig. 
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The above table reveals that social values are found to be 
highly correlated, but negatively with the democratic values of 
the teachers. It means that the values are inversely realted to 
each other. In other words the teachers who possess higher 
democratic values possess lower soical values and vice versa. A 
study conducted by Jain (1982) revealed contradictory results as 
according to it social values are positively correlated with 
proportion of teacher's indirect and direct behaviour in the 
classroom. The difference between the results of the present 
investigation and Jain's (1982) study may be because of many 
reasons like nature of the study, sample, tools employed, school 
climate and so on. It is clear by the table that social values are 
not significantly related with the aesthetic, economic, 
knowledge, hedonistic, power, family prestige and health values 
of the teachers teaching in schools for the blind. A perusal of 
second chapter (review of the related literature) reveals that no 
attempt seems to have been made to find out the relationship 
between social values and aesthetic, knowledge, hedonistic, 
power, family prestige and health values in the knowledge of 
the investigation. However Anand (1980) contradicts the results 
of the present research by finding a negative relationship 
between social and economic values of the teachers. Again 
many reasons may lie behind this difference such as the 
differences in nature of study, sample school climate etc. 
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Similarly the special teacher's social values are found to be 
independent of their socio-economic-status which means that 
socio-economic-status does not affect the teacher's social work. 
The investigator could not find even a single research like the 
present one. 
Table 4.40 Correlation between Democratic Values and 
Other Variables 
Variable 
Aesthtetic Values 
Economic Values 
Knowledge Values 
Hedonistic Values 
Correlation 
-.3193 
-.0044 
.0749 
-.0642 
Level of 
Signifi-
cance 
.01 
Insig. 
Insig. 
Insig. 
Variable 
Power Values 
Family Prestige 
Values 
Health Values 
Socio Economi 
Status 
Correlation 
-.0479 
-.1194 
.0286 
.1096 
Level of 
Signifi-
cance 
Insig. 
Insig. 
Insig. 
Insig. 
It can be seen from the above lable that there exists no 
relationship between democratic values and other values of 
teachers (special) like economic, knowledge, hedonistic, power, 
family prestige and health values. It means that these values are 
independent of democratic values among teacher teaching in 
schools for the blind.The relationship between teacher's 
democratic values and aesthetic values is found to be significant 
as the value of correlation between them is equal to -.3193 
which is significant at .01 level of significance. But the nature 
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of relationship is negative. In the opinion of the investigator 
this may be because teachers who are more democratic possess 
no appreceation for the beauty, fine arts other arts, they are 
more concerned about the respect of individuality and freedom. 
Table 4.41 Correlation between Aesthetic Values and 
Other Variables 
Variable 
Economic Values 
Knowledge Values 
Hedonistic Values 
Power Values 
Correlation 
-.2433 
-.0101 
.0363 
.0318 
Level of 
Signifi-
cance 
.01 
Insig. 
Insig. 
Insig. 
Variable 
Family Prestige 
Values 
Health Values 
Socio Economic 
Status 
Correlation 
.0335 
-.0424 
-.0610 
Level of 
Signifi-
cance 
Insig. 
Insig. 
Insig. 
The above table depicts the relationship of aesthetic values 
with different other values. The values of correlation ie -.2433 
between aesthetic and economic values of teachers shows that 
there exists a negative and highly significant relationship 
between the two variables. It means that teachers who possess 
high aesthetic values show low economic values and those who 
have higher economic values show less aesthetic values. This 
might be because the teachers who run after money and 
materialistic things fails to praise beauty music and fine arts. 
The review of related literature reveals that no attempt seems to 
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have been made, like the present one. However Sharique (1984) 
found that aesthetic values were not related with teachers 
educational view points, in other words there is no relationship 
between them. While contradicting the present study the 
findings by Shaheen (1987) concluded that the coefficient of 
correlation obtained between principal's effectiveness and 
aesthetic values is significant but negative. 
Table 4.42 Correlation between Economic Values and 
Other Variables 
Variable 
Knowledge Values 
Hedonistic Values 
Power Values 
Correlation 
-.3158 
-.0285 
.0332 
Level of 
Signifi-
cance 
.01 
Insig. 
Insig. 
Variable 
Family Prestige 
Values 
Health Values 
Socio Economic 
Status 
Correlation 
-.0060 
-.0975 
-.5047 
Level of 
Signifi-
cance 
Insig. 
Insig. 
.01 
From the above table it can be seen that the economic 
values of the teachers are found highly correlated with their 
knowledge values. But the relationship is negative. Thus it can 
be said that the teachers whos knowledge values are higher, 
their economic values are low and vice versa. This may be 
because, teachers who are more knowledgeable their economic 
values get diminished. The present results are supported by the 
study conducted by Usmani (1987) which revealed almost same 
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results that highly effective prinicpals are found to have come 
from low socio-economic-status. The above table also indicates 
that there is insignificant relationship between economic values 
and hedonistic, power, family prestige and health values, which 
they are independent of each other. Further the table reveals 
that there is a significant but negative relationship between 
economic values of teachers and their socio-economic status the 
value of correlation for these two variables came out to be -
.5047. It indicates that they are highly but inversery realted to 
each other. This finding is corroborated with the finding of 
Usmani's study (1987) as it revealed that socio economic status 
is negatively related with the effectiveness of principals. In the 
opinion of the investigator this may be because the teachers 
who come from higher socio-economic-status need not to strive 
for money and material gains as they come from well off 
families. 
Table 4.43 Correlation between Knowledge Values and 
Other Variables 
Variable 
Hedonistic Values 
Power Values 
Family Prestige 
Values 
Correlation 
-.2905 
.0867 
-.1623 
Level of 
Signifl-
cancc 
.01 
Insig. 
Insig. 
Variable 
Health Values 
Socio Economic 
Status 
Correlation 
.1067 
.2019 
Level of 
Signifi-
cance 
Insig. 
.01 
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The above table 4.42 depicts that the knowledge values of 
teachers teaching in special schools for the blind are found to 
be highly but negatively related with their hedonistic values. 
The values of correlation ie -.2905 between the two variables is 
significant at .01 level of significance. This shows that those 
teachers who are higher on knowledge values possess lower 
hedonistic values. It may be because higher the knowledge they 
gain they bother less about the worldly pleasures as their love 
for knowledge overcome their love for money. It is also clear 
from the lable that knowledge values of special teachers are 
found insignificantly related with their power and health values, 
as the values of correlation between them is not significant at 
.05 level. While teachers are negatively and significantly 
correlated with their family prestige values. This shows that 
teachers who possess higher knowledge values are found to 
have low family-prestige values. The investigator thinks that the 
reason may be that knowledge makes man broad mended and he 
does not believe in caste system as all are equal for him. The 
table also shows that more knowledgeable teachers come from 
higher socio-economic-status as the obtained value of correlation 
between knowledge values and socio-economic-status of the 
teachers is equal to .2019. Which is highly significant at .05 
level of significance. It may be because teacher from high socio 
economic status get better opportunities to remain informed 
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about theoretical principles. 
Table 4.44 Correlation between Hedonistic Values and 
Other Variables 
Variable Correlation Level of 
Signifi-
cance 
Variable Correlation Level of 
Signifi-
cance 
Power Values 
Family Prestige 
Values 
-.2745 
.0759 
.01 
Insig. 
Health Values 
Socio Economic 
Status 
.0202 
.0887 
Insig. 
Insig. 
From the above table it is clear that there exists significant 
but negative correlation between speical teacher's hedonistic 
values and their power values. The correlation (-.2745) between 
these two variables is found to be significant at .01 level of 
significance. In the opinion of the investigator it is because 
those teachers who believe in dominating their pupils or 
exercise authority over others, lack the ability of enjoying 
anything that is beautiful as They believe in ruling in a samll 
place rather than serving in a big place. So the teacher who are 
higher on their hedonistic values fail to practice power over 
others and vice versa. Hedonistic value is found to be unrelated 
to family prestige and health values and also with the socio 
economic status of the teachers, as the values of correlation 
obtained for these variables is insignificant at .05 level, so 
these variables are indepedent of teacher's hedonistic values. 
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Table 4.45 Correlation between Power Values and 
Other Variables 
Variable Correlation Level of 
Signifi-
cance 
Variable Correlation Level of 
Sigaifl-
cance 
Family Prestige -.1392 .05 Socio Economic -.0945 Insig. 
Values Status 
Health Values .0505 Insig. 
The table indicates that the power values of teachers 
teaching in special schools for the blind are highly and 
significantly correlated with their family prestige values. The 
obtained value of correlation among them came out to be -
.01392 which is significant at .05 level of significance. This 
shows that the relationship between teacher's power values and 
their family prestige values is negative. It means the higher 
power values lead to lower family prestige values and vice 
versa. It can be so because those teachers who are more 
dominating have no respect for the prerstige of others in the 
society. They may be the strict followers of caste characterstics. 
Family-prestige values of these special teachers are found to be 
insignificantly related to their health values as the correlation 
between them is insignificant. So they both are independent of 
each other. Similarly power values and socio-economic-status 
are found unrelated to each other. The investigator after 
reveiwing the previous literature could not find any research 
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conducted in this area. 
Table 4.46 Correlation between Family Prestige Values and 
Other Variables 
Variable Correlation Level of Significance 
.01 
.05 
Health Values 
Socio Economic 
Status 
-.3008 
.1580 
The value of correlation as shown in theabove table is 
found to be highly significant but negative for the family 
prestige and health values of the teachers. In other words they 
are inversely related to each other. The value of correlation is 
found significant at .01 level of significance. Thus it can be 
said that teachers who possessed higher family prestige value 
hold lower health values as they remain more concerned about 
the prestige of their family and its reputation in the society and 
believe in caste system also. The table also depicts that 
teacher's family prestige values are positively correlated with 
their socio-economic status.This shows that teachers coming 
from higher socio - economic status are more concerned about 
the prestige of their family in the society. The chapter second 
(review of the related literature) reveals that no such attempt 
has been made so far in the knowledge of the researcher. 
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Table 4.47 Correlation between Health Values and 
Socio Economic Status 
Variable Correlation Level of Significance 
Socio-Economic-
.0690 Insignificant 
Status 
The table 4.46 indicates that health value of the special 
teachers teaching the blind children are not related significantly 
with their socio- economic-status. This shows that these two 
variables are independent of each other. Though the value of 
correlation is quite low but it shows the trend of the 
relationship ie positive in nature. A perusal of the review of 
previous researches reveals that not even a single research has 
been conductd in this direction so far as the investigator knows. 
PARTIAL CORRELATION: 
It has been seen that variables like teaching aptitude, 
religious values, economic values, knowledge values, and power 
values are found to be significantly correlated with job-
satisfaction of teachers teaching the visually disabled children. 
It is clear by the second chapter (review of the related 
literature) that socio economic status plays a prominant role in 
the relationship of two variables. So in order to find out the 
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real realtionship between job-satisfaction and other variables 
under study partial correlations have been calculated (partialling 
out the effect of socio-economic status. The deatils of in this 
regard are being presented below 
Table 4.48 Partial Correlation between Job-satisfaction and 
Teaching Apititude 
Variable 
J.S. and T.A. 
J.S. and S.E.S. 
S.E.S. and T.A. 
N 
2.19 
2.19 
2.19 
r 
.3259 
.3779 
.2482 
Level of 
Signifl-
cance 
.01 
.01 
.01 
Par Corn 
.259 
Level of 
Signifi-
cance 
Significant 
It is clear from the above table that job-satisfaction and 
teaching aptitude are highly correlated. Similarly there exists a 
positive and significant correaltion between job-satsifaction and 
socio-economic-status of the teachers teaching in special schools 
for the blind. Teaching aptitude is also found to be positively 
correlated with socio-economic-status. The partial corelation 
obtained is equal to .259, so it can be said with 99% 
confidence that the partial coreelation is signifiant. The 
hypothesis that job-satisfaction is positively and significantly 
correlated with teaching-aptitude is thus accepted. The 
difference between the two correlations is .0668. It is clear 
from, the results that socio-economic-status of the special 
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teachers in very important factor when their job-satisfaction is 
studied. The review of previous researches (Chapter II) reveals 
that no such attempt seems to have been made to study the job-
satisfaction in relation to teaching-aptitude. 
Table 4.49 Partial Correlation between Job-satisfaction and 
Religious Values 
Variable 
J.S. and R.V. 
J.S. and S.E.S. 
S.E.S. and R.V. 
N 
2.19 
2.19 
2.19 
r 
.1854 
.3779 
-.0151 
Level of 
Slgnifl-
cance 
.01 
.01 
Insig. 
Par Corn 
.206 
Level of 
Signifi-
cance 
Significant 
The above table reveals that there is a significantly positive 
relationship between job-satisfaction (dependent variable) and 
religious values (independent variable) ie .1854, which is 
significant at .01 level of significance. Similarly there exists a 
positive relationship between job-satisfaction and socio-
economic-status ie .3779 also significant .01 level. But there is 
insinificant relationship between job-satisfaction and religious 
values as the value of correlation between them is equal to 
-.0151. This was the situatiuon when socio-economic-status was 
not controlled, but as the effect of socio-economic-status has 
been partialled out through partial correlation the value of 
correlation between job-satisfaction and religious values 
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increased from .1854 to .206 which can be sad to be significant 
with 99% confidence. Therefore the hypothesis stating that job-
satisfaction is positively correlated with the religious values is 
accepted. Thus it can be said that when socio-economic-status 
among teachers are alike there is clearly a much closer 
relationship between the job-satisfaction and relgious values of 
the teaches teaching in special schools for the blind. Contrary 
to this result, a study conducted by Anand (1980) revealed that 
job-satisfaction has been found to be negatively related to 
religious values of trained B.Ed, teacher Usmani (1987) in a 
study found that principals are found to have obtained 
significantly higher scores on relgious values. The difference 
between the results of the present research and other researches 
may be because these researchers have not controlled the effect 
of socio-economic-status. 
Table 4.50 Partial Correlation between Job-satisfaction and 
Democratic Values 
Variable 
I.S. and D.V. 
J.S. and S.E.S. 
S.E.S. and D.V. 
N 
219 
219 
219 
r 
-0.1428 
.3779 
.1096 
Level of 
Signin-
cance 
.05 
.01 
Insig. 
Par Corn 
-.2004 
Level of 
Signifl-
cance 
Significant 
The above table depicts that there exists a significant but 
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negative relationship between job-satisfaction and democratic 
values of the teachers teaching in special schools for the blind. 
It can be also seen from the table that job-satisfaction is highly 
correlated with socio-economic-status and the relationhip is 
positive. But there is insignficant correlation (.1096) between 
socio-economic status and democratic values of these teachers. 
Thus the values of partial correlation between job-satisfaction 
and democratic values (partialling out the effect of socio 
economic status) came to be equal to -.2004 and it can be said 
with 99% confidence which is also significant. The hypothesis 
that job-satisfaction is positively correlated with the democratic 
values of special teachers is thus rejected. The difference 
between the correlation before and after controlling the effect of 
socio-economic status is .0576 which is definetly becuase of the 
impact of socio-economic status on these variables. Therefore it 
can be said that if the influence of socio-economic status is 
partialled out then job-satisfaction become less inversely 
correlated with democratic values. A perusal of previous 
researches reveals that no research has been conducted so far in 
this field as far as investigator's knowledge is concerned. 
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Table 4.51 Partial Correlation between Job-satisfaction and 
Economic Values 
Variable N r Level of Par Corr. Level of 
Slgnin- Signifi-
cance cance 
-.0062 Insig. J.S. and E.V. 
J.S. and S.E.S. 
J.S. and E.V. 
219 
219 
219 
-0.1956 
.3779 
-.5047 
.01 
.01 
.01 
It is clear from the above table that there is a negative but 
significant correlation between job-satisfaction and economic 
values. Secondly socio-economic-status and economic values are 
also found to be highly and negatively related to each other. 
Job satisfaction and socio-economic status possess positive 
correlation between them. But once the effect of socio economic 
status has been controlled, it is found that the correlation 
become insignificant ie -.0062 between job-satisfaction and 
economic values among the teachers of special schools for the 
blind. So the hypothesis which indicates that special teachers 
job-satisfaction is negatively related with economic values after 
controlling their socio-economics status is rejected. Thus it can 
be said that if the socio-economic-status of the special teachers 
is kept equal there would be no relationship between their job-
satisfaction and economic values. Sharique (1984) in a study 
supports the present result by concluding that economic values 
were not found related to teacher's educational view point. 
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While Anand (1980) revealed that job-satisfaction has been 
negatively associated with economic values of teachers. 
Table 4.52 Partial Correlation between Job-satisfaction and 
Knowledge Values 
Variable 
J.S. and K.V. 
J.S. and S.E.S. 
S.E.S. and K V. 
N 
219 
219 
219 
r 
.1722 
.3779 
.2019 
Level of 
Signifi-
cance 
.05 
.01 
.01 
Par Corr. 
.1580 
Level of 
Signifi-
cance 
Significant 
The table 4.51 shows that job-satisfaction and knowledge 
values are positively correlated ie .1722 with each other job-
satisfaction and socio economic status are also found to be 
highly and positively correlated (.3779). There is a significant 
and positive correlation between socio-economic-status and 
knowledge values ie .2019. After the effect of socio-economic-
status has been controlled the value of partial correlation 
between job-satisfaction and knowledge values of the special 
teachers is equal to .1580, and it can be said with 99% 
confidence that it is significant. The hypothesis that job-
satisfaction is highly correlated with knowledge values is 
accepted. This indicates that has the socio economic status been 
same among all the teachers, there would be a positive and 
significant correlation between job-satisfaction knowledge 
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values. After reviewing the previous researches the investigator 
could not find any study conducted to know the partial 
correlation between job-satisfaction and knowledge values. 
Table 4.53 Partial Correlation between Job-satisfaction and 
Power Values 
Variable 
J.S. and P.v. 
J.S. and S.E.S. 
S.E.S. and P.V. 
N 
219 
219 
219 
r 
.1732 
.3779 
.0945 
Level of 
Signifl-
cance 
.01 
.05 
Insig. 
Par Corr. 
-.2212 
Level of 
Signifi-
cance 
Significant 
The table 4.52 indicates that there is a significant but 
negative correlation between job-satisfaction and power values. 
But job-satisfaction and socio-economic-status possess highly 
positive correlation between them. Whereas socio-economic-
status is found to be insignificantly correlated with the power 
values of special teachers The value of partial correlation 
between job-satisfaction and power values on controlling the 
effect of socio-economic-status came out to be -.2212 which is 
said to be significant with 99% confidence. Therefore the 
hypothesis that job-satisfaction is negatively related to the 
power values of the teachers teaching the blind children is 
accepted. This indicates that when the soicio-economic status is 
same among special teachers their job-satisfaction become less 
negatively correlated with their power values. 
CHAPTER-V 
CONCLUSION 
Findings and Conclusions 
Educational Implications 
Suggestions for further research 
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One of the main purpose of carrying out a scientific 
investigation is to draw conlusion as they are the essential part 
of a study, which tell about its outcomes. Further a reseachers 
endeavour will go waste, if it does not have meaningful 
implications for the practice and suggestions for further 
research and the discipline in which it has been undertaken. In 
this concluding part of the research report, the investigator has 
made a humble attempt in this direction. 
FINDINGS AND CONCLUSIONS: 
(At product moment coeffen^ of correlation) 
/ 
The correlation between job-satisfaction and teaching-
aptitude of teachers teaching in the schools for the blind come 
out to be .3259 which is highly significant at .01 level of 
significance. This value indicates that there is a positive 
relationship between the two variables. This finding leads to 
conclude that the teachers whose aptitude for teaching is high 
their satisfaction with the job of teaching is also high, while 
those with low teaching aptitude possess lesser satsifaction in 
teaching profession. 
It has been found that the job-satisfaction among teachers 
teaching in special schools for the visually disabled is highly 
and significantly correlated with their religious values. The 
value of correlation between them come out to be .1854, which 
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is significant at .01 level. The nature of relationship is positive. 
Thus it can be concluded that the teachers who possess higher 
religious values are also high on job-satisfaction. In other words 
the teachers who are more religious are more satisfied with 
their special job of teaching the blind pupils. 
The value of correlation obtained between job-satisfaction 
and social values of the teachers of the visually disabled is 
found to be insignificant, (.0146) it means that social values of 
the teachers are not found to be related with their job-
satisfaction. Thus it is concluded that these variables (social 
values and job-satisfaction) are independent of each other. 
The results show that there exists a negative relationship 
between job-satisfaction and democratic values of special 
teachers as the value of correlation between the two variables 
come out to be -0.1428, which is significant at .05 level of 
significance. Therefore it can be concluded that the higher 
democratic values leads to lesser job-satisfaction, that means 
teachers who are more democratic in natu^" are less satisfied 
with their jobs in special schools for the blind. 
It has been found that the value of correlation (.263) 
between job-satisfaction and aesthetic values is insignificant 
at.05 level of significance. Which indicates that these two 
variables are not related to each other. The Conclusion is that 
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teacher's (special) aesthetic values possess no relationship with 
the level of satisfaction with their job and that the two 
variables are independent of each other. 
It is clear from the results that there exists high correlation 
between special teacher's job-satisfaction and their economic 
values. But as the nature of relationship is negative (-0.1966) it 
means that the variables are inversely related to each other. On 
the basis of this finding one can conclude that the teachers who 
possess higher economic values are less satisfied with their job 
of teaching. 
In the results job-satisfaction is found to be highly and 
positively corrlated with the knowledge values of the teachers 
under study. The value of correaltidn ie 0.1722 is found to be 
significant at .01 level of signiHcance. So it may be concluded 
that those teachers who are more knowledgeable are ^ighly_ 
satisfied with their teaching profession. 
The results reveal that there is no correlation between job-
satisfaction and hedonistic values of teachers in schools for the 
blind, as the value of correlation ie .0426 is found to be 
insignificant at .05 level of significance. Thus it can be 
concluded that the teachers satisfaction with their job is not 
related to their hedonistic values and the two variables are 
independent of each other. 
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The value of correlation between job-satisraction and pwer 
values of teachers came out to be -.1732, which is significant at 
.05 level of significance. Thus indicating the negative 
relationship between the two variables. So it can be concluded 
that the teachers who are more dominating and authoriterian 
find less satisfaction in their job. 
Job-satisfaction of the teachers teaching the visually 
disabled is found to insignificantly correlated with their family-
prestige values as the correlation between the two is equal to -
.0314. Thus the conclusion drawn is that teacher's of level of 
satisfaction with their job is independent of their family-prestige 
values. 
Special teacher's job-satisfaction is found to he 
insignificantly correlated (-.0210) with their health values, which 
indicates that there exists no relationship between these 
variables. Therefore it is be concluded that the teacher's health 
values does not affect the level of their job-satisfaction as they 
both are independent variables. 
The results regarding the relationship between job-
satisfaction and socio-economic status of the special teachers 
reveals that there is a positive and highly significant (.3779) 
correlation between the two variables. The nature of realtionship 
being positive shows that the teachers who belong to higher 
152 
socio-economic-status are more satisfied with job as compared 
to those who are coming from lower socio economic status. 
PARTIAL CORRELATION: 
It has been found from the results that the correlation 
between job-satisfaction and teaching aptitude after partialling 
out the effect of socio-economic status come out to be 
significant. (.2591) as the the population r is not likely to be 
zero. This means that once the socio-economic status of the 
teachers teaching in special schools for the blind is kept 
constant, then techers possessing higher teaching aptitude are 
found to be more satified with their job. Thus the conclusion is 
that higher level of knowledge make special teachers highly 
satisfied in the job of teaching. 
The results reveal that after eliminating the effect of socio-
economic status the special teacher's job-satisfaction is found to 
be highly and significantly correlated with their religious values 
as the value of correlation between them came out to be .2060. 
Which is significant and it can be said with 99% confidence. 
Thus it can be concluded that if the special teachers teaching 
the blind possess higher religious values or if they are more 
religious then they feel more satisfaction in their job. 
As it is clear from the results that once the effect of socio-
economic-status is removed from the relationship of job-
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satisfaction and democratic values, they are found to be 
negatively and significantly related to each other -.2004 as it is 
said with 99% confidence that population r is not equal to zero. 
It indicates that the democratic values of the teachers teaching 
the blind have an inverse effect on their job-satisfaction. In 
other words higher democratic values lead to lesser satisfaction 
with job. 
When the effect of socio-economic-status is controlled 
while finding the relationship between job-satisfaction and 
economic values of special teachers, it is said with 99% 
confidence that there exists no relationship between the two 
variables, as the value of (-.0062) correlation is found to be 
insignificant. Thus the conclusion would be that economic 
values of teachers in special schools for the visually disabled 
does not affect the level of their satisfaction in teaching if their 
socio-economic status is kept equal. 
Results show that there exists a positive and significant 
correlation ie .1580 between job-satisfaction and knowledge 
values of the teachers of blind children if the socio-economic 
status is controlled as it can be said with 99% confidence that 
population is not likely to be zero. In other words knowledge 
values among teachers are found directly related to their 
satisfaction with job. So it would be concluded that higher 
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knowledge values lead to higher satisfaction if the effect of 
socio-economic status is partialled out. 
When the socio-economic-status of the teachers teaching in 
the shcools for the blind is kept constant it is found that there 
is a negative but significant relationship (-.2212) between their 
job-satisfaction and power values in the sense that the 
population r is not likely to be zero which means that higher 
the power values lower would be the satisfaction with the job 
of teaching. So it can be concluded that among teacher of equal 
socio-economic status the higher power values tends to create 
dissatisfaction in job of teaching. 
Educational Implications: 
It is a fact that education has a definite bearing upon the 
status of the blind. Normally in our country the parents feel it a 
wasteful investment in a blind child's education. But when 
education given to a blind person proves fruitful both socially 
and economically, the family and the society begin to attach 
importance to it. The success of education or its failure totally 
depends on the teacher. If the teacher does her best and 
remains sincere towards her profession, then education system 
would be a success. A perusal of the previous researches in 
Chapter II reveals that the reason of teacher competency is 
generally attributed to their personality factors, their values 
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aptitude their burnout and also their level of job-satisfaction. 
The present investigation is an attempt to find out that how job-
satisfaction of the teacher who are teaching the visually 
disabled is related to their teaching-aptitude and personal 
values. The suggestions related to the findings are being 
submitted below. 
The relationship between job-satisfaction and teaching 
aptitude after partialling out the effect socio-economic-status 
indicates that job-satisfaction among teachers teaching the blind 
children is highly and positively correlated with their teaching-
aptitude. This means that the teachers possessing higher aptitude 
for teaching are more satisfied with their job as a teacher. As it 
has been seen that satisfied teachers prove to be competent and 
successful in their professional family and social lives. A 
teacher who is going to teach the blind pupils should 
necessarily possess high aptitude as the teachers who dedicated 
their lives for a good cause are good teachers. Blind children 
need not only education or training on the part of their teacher 
but they expect much, love, care, affection, friendly behaviour, 
a good counsellor and a real guide. Thus the teacher who is 
possessing high teaching aptitude and love for his job can 
provide them all that is required by them and once they are 
satisfied with their job as a teacher of the blind, they can lead 
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a happy life and enjoy teaching which would be of great help to 
develop all the above mentioned qualities and love for the 
profession of teaching. Therefore it become necessary that only 
those teachers who possess high teaching-aptitude should be 
allowed to enter the teaching profession. Before selecting the 
teachers to teach the visually disabled it is necesary to assess 
the level of teaching aptitude among them in order to attain the 
satisfied teachers in special schools for the blind. Necessary 
changes can be made in the selection procedure of special 
teachers. 
The results revealed that teacher's job-satisfaction is highly 
and positively correlated with their religious values. In other 
words it can be said that teachers who are more religious, are 
more satsified with their job in schools for the blind. Thus the 
teachers who are going to teach the visually disabled are 
needed to be more religious, as a person whose religous values 
are high, as he is afraid of God's wrath, and can better 
understand the sorrows of others they know that by serving the 
blind pupils in one way they are serving God, and they will feel 
satisfied with their job as they find pleasure in teaching the 
blind chidlren as a service to God. It is suggested that teachers 
who are going to be appointed to teach the visually disabled 
should be highly religious and God fearing. Only then they will 
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be able to do justice with these students. For this purpose the. 
Selection Board should be careful in this regard. All the 
aspirants of special teaching profession should be assessed for 
the religous values possessed by them. 
Democracy in its right perspectives is good for the human 
being. If it is used in a desirable manner, it enables a person to 
think and act freely. But if it is misused, it becomes a curse for 
the society. On the basis of the results of the preset research, 
the investigator is of the viewpoint that in special schools for 
the blind, less democratic teachers should be appointed. This 
will be helpful for the blind pupils in developing the desirable 
psychology. In fact teachers in the schools do not use 
democracy in its true sense. They do not respect the blind 
children, rather it has been seen sometimes that they have the 
feeling of hatred for this population. Moreover, they are found 
to be biased to some of their pupils which is very injurious for 
the mental health of the child. This problem can be solved if at 
the time of selecting the special teachers, care should be taken 
by the experts that the person selectd should be democratic in 
real sense so that he/she may do justice with the blind children. 
The teachers are satisfied with their job if they become 
indifferent towards their worldly gains. The results of the 
present research is very useful in the sense that it suggests that 
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the persons to be selected for the profession of teaching in 
special schools for the blind should not be concerned much with 
money and materialestic gains as only then they can teach this 
population with full dedication, and competence. The teacher 
will then be able to teach in the school with full heart. Private 
coaching/tutions will not lure him/her. This will help in 
restricting commercialization of education, which these days is 
damaging the whole system of education in India. 
Knowledge is a prerequisite for all kinds of success in life. 
No doubt if a teacher would be able to teach well and can do 
justice with her profession. The results of the present research 
compell the investigator to suggest that special teachers should 
be encouraged to update their knowledge from time to time. 
This is the responsibility of the running agencies of the special 
school whether it is run by the government or privately. 
Inservice programs, orientation courses, refresher course, work 
shops, seminars conferences etc. should be organized. This may 
help the teachers to know that latest developments and 
advancements in teaching stragtegies, materials, and so on. This 
may also help them in knowing the new educational 
requirements of the students. If the teacher is full of new 
information he will be more competent and confident and will 
impart good and purposive educations to his students, that will 
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lead the children towards educational as well as vocational 
rehabilitation which is the ultiamte aim of special education. 
The feeling of having authority over others or dominating 
over them is bad for the special teachers. As pupils do not 
prefer and love those teachers who exercise much authority or 
power over them. The investigator' suggestion is that if the 
teacher of the blind children is more dominating and strict in 
nature, the students do not like them, rather they develop the 
feeling of hatred towards such teachers. It may hamper their 
psychological development. If a child in the schools is always 
or for most of the time feel scared of the teachers, be will not 
be able to utilize his mental abilities fully. So it is a humble 
suggestion to the selection Committees/Baord that only those 
persons should be appointed as a special teacher, who are quite 
polite in nature, towards pupils counteors, caring, loving, 
affectionate towards pupils and can better understand the needs 
of blind children. For this purpose it is also suggested that any 
psychological tool which measures all these values of teachers, 
may be administered on the aspsirants of the teaching 
profession. This practice will help the blind children to gorw in 
a desirable manner. Moreover this will help in developing a 
balanced personality. Which may further help in getting them 
rehabilitated. A child from the very begnning should be 
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imported value oriented education Moreover the world 
Association for Value Education (WAVE) is required to organize 
series of workshops or lectures so that different types of value 
may be developed in teachers. This will be very helpful in 
cultivating the desired values. In this way, blind children will 
also be able to contribute in the progress and porsperity of their 
society and nation as well. 
Suggestions for further researches: 
In fact all the variables can never be studied in one single 
research because of the known reasons. So the present study 
has confined itself to the survey of job-satisfaction in realtion 
to teaching aptitude and personal values only. That is why some 
suggestions are being presented below for the future 
researchers. 
Further researches may be conducted on the special 
teacher's personality, creativity, teaching competence, 
intelligence, level of adjustment, their occupational aspirations 
vocational preferences and many other variables in relation to 
job-satisfaction. 
It is suggested that further studies in this field may 
compare the teachers teaching in regular schools with the 
teachers of the visually disabled. This will enable to find out 
the diference between the level of job-satisfaction, teaching 
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aptitude and personal values among the teachers of the two 
school ambience. 
Larger sample provider better results, but the present 
research work is confined to only two states. Thus it can not 
claim for its comprehensiveness. But if the future researches are 
conducted on even much larger sample they could be of much 
greater help for the society. It is suggested that further 
researches may compare males and females, highly satisfied and 
less satisfied, highly experienced with less experienced ones on 
the same variables, (job satisfaction, teaching-aptitude and 
personal values). 
Intervening variables or certain effective variables which 
influence the relationship of other variables play an important 
role in an empirical study. In the present study only socio-
economic-status has be used as a controlled variable. It is 
suggested that further researches may also control intelligence, 
creativity, age, sex, religion, experience, interest, attitude etc. 
In the present research work only relationship between the 
variables under study (job-satisfaction, teaching-aptitude and 
personal values) was found out. More sophisticated statistical 
techniques can be employed in order to find out some other 
facts about the special teachers like the difference in the level 
of teaching aptitude among the highly and less satisfied teacher, 
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similarly the difference between the values of highly and less 
satisfied teacher. 
Review of the previous researches has shown that sufficient 
research work has been conducted on teachers in relation to 
number of variables. But only few researches have been 
conducted on the teachers of blind. So the present study is a 
humble efforts in this regard to investigate the job-satisfaction 
of these teachers in relation to their teaching aptitude and 
personal values. It has merely touched the fringe of the 
problem. Although the present study suffers from many 
limitations but it is submitted in the hope that it might 
stimulate more research in the area. 
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